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Matariki greetings TLC 
community. A number of  our 
community do not know what 
Matariki is as they are new 
immigrants to New Zealand, 
and I thought it would be nice 
to revisit its meaning in this 
newsletter. 

In the Māori language 
Matariki is both the name of  
the Pleiades star cluster, or the 
Seven Sisters, and also of  the 
season of  its first rising in late 

May or early June
—taken as the 
beginning of  the 
new year. 
Matariki has two 
meanings, both 
referring to a tiny 
constellation of  
stars; Mata Riki 
(Tiny Eyes) and 
Mata Ariki (Eyes 
of  God).
It is seen as an 
important time for 

family to gather and reflect on 
the past and the future. So for 
TLC it is an important social 
event for our community to 
gather together and celebrate 
the unique country where we 
live, and to give respect to this  
land that we live on.

Looking back, we have 
seen Amelia, Jacob Grazier, 
James, Eli, Lucia, Jacob 
Johnston, Annabel and 

Carmen successfully 
transition to school, we are so 
proud of  our TLC ‘Alumni’. 
Looking forward Toby is the 
next to go to school to be 
followed by Eloise, Noa, 
Saskia, Sofia and Lulu. 
Transitions into the centre, 
within the centre and to 
school are big events for our 
children, and we want to 
make sure we do everything 
to support both the child and 
the whaanau, and key to this 
is communication - so if  you 
need more, do please talk to 
us. 

Our wonderful parent 
voice committee is doing a 
great job of  organising our 
upcoming Matariki Fish and 
Chip Night - I look forward to 
seeing you all there! 

By Marie Hindle
TLC Licensee

Ka puta a 
Matariki, ka 
rere a 
Whanui; ko te 
tohu o te tau.

Matariki 
reappears, 
Whanui starts 
its flight; this 
is the sign of 
the season.
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Annabel Grove’s Happy Last Day - with her sister TLC Alumni Sienna, brother Ben who has stsarted in our Weka 
room, and Mum Clare and Dad Daniel
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First of  all we empathise  with 
you, it is not an easy time!!

As teachers here at TLC we 
have a commitment to each of  you, 
our families to prevent sickness 
from spreading. Our Health and 
Safety policy governs our practice 
to this end. We keep a close eye on 
a child who develops symptoms of  
being unwell, including the 
monitoring of  their temperature. A 
child who displays symptoms such 
as no interest in activities or play 
has little energy, irritable, wanting 
to constantly sleep will be assessed 
by staff  and may be considered not 
well enough to be at TLC. When it 
is clear that the child is unwell, the 
child is removed from the play 
environment to be with a staff  
member in the staff  office.  At this 
point we will contact you regarding 
your child and ask for your child to 
be taken home.(Parents will be 
notified and expected to collect 
their child when their temperature 

reaches 38degrees). We would ask 
you to come as quickly as is possible 
given the Auckland traffic as with 
one teacher off  the floor there is 
added pressure on the remaining 
group altering the child teacher 
ratio.

Sometimes a child can seem 
well enough to return to TLC after 
an illness but in the busy noisy 
company of  their peers they can be 
miserable and clearly not coping. 
Be assured teachers will contact you 
only when they deem it necessary in 
the child’s best interest. We 
certainly empathise with you in the 
difficult task of  balancing work and 
a sick child.

Children who have experienced 
Diarrhea and or vomitting are 
required to be clear for a minimum 
of  24hours before returning to be 
with their friends at TLC. This may 
become 48hours at the  discretion 
of  management in the event of  an 
outbreak.

Runny noses ...... sometimes 
these can be associated with 
teething in younger children or the 
result of  a virus or bacteria when 
the nasal discharge is clear or 
green! This is a grey area as to 
whether the child is well enough to 
be at TLC. Therefore teachers will 
be diligent to assist in wiping noses 
to prevent the spreading of  
infection should there be any. 
However as referred to in the above 
section the teachers will assess the 
well being of  the child in such 
cases.

I have attached the section 
Exclusion due to Illness Criterion 
from our Health and Safety policy 
for your perusal. I thank each of  
you for working in partnership with 
us to protect the wellness our out 
TLC community.

Robyn Powell
Centre Manager

When your child is sick .......
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Some Winter Housekeeping

Remember our favourite quote? That there is no 
such thing as bad weather, just inappropriate 
clothing? Well, what is ‘appropriate’ clothing? Here are 
some great items to make sure you child has at TLC: 
• A pair of  slippers to wear inside (downstairs).
• A pair of  gumboots to wear outside and jump in 

puddles with.
• At least two changes of  clothes in case your child 

gets wet. 
• A raincoat to wear outside if  it is raining. 
• At least one jumper / cardigan / warm item to 

wear when it is cold. 
• A warm coat to wear outside if  it is cold. 
• Clothes you are relaxed about getting dirty/wet/

paint on - please please no ‘designer gear’. 
• All items are labelled with your child’s 

name/initials. 
One suggestion for how to ‘name’ socks is to use a 
permanent marker to put initials on the bottom. We are 
currently DROWNING in lost/unclaimed socks. 
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Over the past few months I have 
noticed that the Kakano children have been 
practicing their climbing skills. I had 
observed them exploring the Weka room’s 
climbing equipment and thought that we 
should look at our room and see if  we can 
provide similar challenges. We have been 
looking at ways in which we can adapt the 
environment to meet the children's needs and 
play experiences. It has been a very fun and 
interesting journey and it has been a joy to 
observe the children explore the different 
climbing set ups. 

We first introduced the green box with 
a plank and the wooden maze. We also 
placed a wide plank on the other side of  the 
green box. We tried not to change the 
environment too much so the room would 
still feel familiar and safe. We really enjoyed 
the reaction of  the children as they walked 
into the Kakano room on Monday morning, 
there was lots of  “woooowww!’

We observed the children throughout 
the week as they began to explore and 
experiment with the different equipment. We 
left the set up in the same position for over a 
week to ensure that the children had the 
chance to fully explore the new set up. 

This is part of  a learning story that I 
wrote for one of  the children:

“Today I watched as you began to 
repeat your own circuit of  the climbing 
equipment. You began at the wooden maze 
and using your arms, pulled yourself  up on 
top on the maze. Once you were on top you 
stood up and walked along the maze and 
onto the plank. You slowly and carefully 
placed one foot in front of  the other walked 
along the narrow plank to the green box. You 
chose to stay standing on top of  the green 
box and enjoyed viewing the room from that 
height. You then sat down on your bottom 
and slid down the wide plank. You had a big 
smile on your face as you reached the 
bottom. It looked like lots of  fun as you slid 
down fast to the floor! You repeated this 
circuit over and over and then I noticed that 
you began to cut out the wooden maze part 

of  your circuit and just climb straight up onto 
the narrow plank and then to the green box 
then down the wide plank. During your 
climbing work I felt a little nervous at times, 
as I was afraid you may fall off  the plank. 
However, I chose to sit nearby for support 
and to trust you in your abilities.  I have been 
observing your climbing for over two weeks 
now and I can see how much joy you get 
from the different challenges. It has been 
amazing to observe you persevering to 
overcome physical challenges and discovering 
and mastering new forms of  mobility.I have 
noticed that you have not fallen off  the plank 
or box but you have gotten stuck a few times. 
When you begin to feel frustrated I proceed 
to talk to you about what is happening. I use 
a calm voice and help talk you through the 
process of  getting unstuck. This way I feel 
you are learning most from the experience. 
Once you free yourself  I say to you “you did 
it” and I can see the satisfaction on your 
face!”

There are countless benefits to giving 
children ownership over thier gross motor 
development. They are gaining self-
assurance, because each new skill is initiated 
and engineered by the child. Children are 
instinctively working to develop muscle 
strength, flexibility and balance needed to 
achieve the next step. Gross motor 
development provides keen awareness of  
physical capabilities. I can see that by not 
interfering in the climbing and allowing the 
child the freedom to learn about what their 
own body is capable off  allows them to 
naturally seek body balance. The general rule 
I have been using is: “If  a child can climb up 
by himself, he should be relatively safe 
climbing down again, and the child should be 
given the opportunity to practice both 
maneuvers. The adult should stay close and 
‘spot,’ but not touch or help the child”- Janet 
Lansbury. 

I look forward to seeing what else 
unfolds in the Kakano Room,

Amy Heslop

Kakano Room

Gross Motor Development  by Amy HeslopMagda 
Gerber- 

"Allow the 
child to be 
authentic, to 
move, to feel 
the way they 
move, 
appreciating 
them for 
what they 
are."

"Focus on 
quality and 
ease of 
movement, 
not on the 
age a 
milestone is 
accomplishe
d."
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Gross Motor Development  cont.

A trusted child “learns to do 
something on his own, to be 
interested, to try out, to 
experiment. He learns to 
overcome difficulties. He 
comes to know the joy and 
satisfaction that is derived from 
his success, the result of his 
patience and perseverance”

Dr. Emmi Pikler, Peaceful Babies
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One morning at drop off, not so long ago, I said 
to a parent, “This is what we do all day - this is our 
work.”  I was referring to the conversation I’d just 
had with their child, after he had  pushed at another 
child. And I explained that this is also what the 
children do all day.  Not always pushing of  course, 
but establishing their autonomy and experimenting 
with social interactions.  The period of  toddlerhood 
is their time to find ways of  being together in the 
world. This time coincides with emotional 
development. Recognising emotions and expressing 
them appropriately is a big part of  the teaching and 
learning in the weka room.

Bringing these two together, it creates a kind of  
back and forth swing.  A child wants to engage with 
another child who looks like they’re having fun 
playing with … (a truck, making a tower, arranging 
dolls, rolling over a cushion ….) and attempts to join 
in.  But no, on this occasion, the other child has their 

own idea.  Frustration occurs, often for both of  
them.  Maybe rejection, or anger.  On another 
occasion, such an experiment of  finding how to be 
together in play may create fun, laughter, joy, and a 
new knowledge of  each other as well as the subject 
matter.  

So the exploration goes on and on.  Learning 
about their own feelings and how to be with others.    
Weka room conversations give children the language 
to understand themselves and the language of  how 
to resolve conflicts (opposing ideas or wishes).  We 
name the feelings, clear identification: ‘ happy  to see 
you’;  sad ‘can you see that he's crying?’; 'I hear you 
laughing - that was funny!' ‘you’re rubbing your eyes, 
you look tired’;  ‘you must be frustrated – you really 
want that book and … took it out of  your hand’; 
'one of  you can let go'; 'this is ...'s cuddly - and she 
wants it, can you see she's upset?'  We are clear with 
the children about having the right to their personal 
possessions - clothes, shoes, jackets, blankies, 
cuddlys, food, and their own bodies.   But the 
resources played with here, the furniture, and the 
space, belong to everyone.  When there is apparent 
conflict over these we may suggest finding another ... 
chair, ball, place to stand where there's more room, 

and so on.  But really, the tension is about being 
together with others, while being an individual.  
Being able to listen to our own feelings, and to 
respond to other people’s feelings is  empathy.    
Children in the weka room are working on this all 
day long.  We cannot and do not make a toddler 
"give it back" or "share".  The action of  sharing 
comes as empathy is more developed.  Everyone 
develops this in their own time.  For a gesture of  
sharing to be authentic, it must come from the heart, 
and occurs because the child understands their own 
feelings, and can therefore recognize others. The 
conversation continues, and soon they begin to 
express their understanding of  empathy ... albeit 
non-verbally.  They return an item of  clothing to the 
rightful owner, they find an alternative toy and offer 
it, they model gentle and caring behaviour to the 
younger children.  Our work is evident, and the 
conversation goes on.

Recommended reading:"Becoming the Parent You Want to 
Be", Laura Davis & Janis Keyser

Weka Room Conversations By Guida
W

EK
AN

EW
S 

W
in

te
r 2

01
3



The Importance Of 
Learning Stories
By Roxy

In March I wrote the learning story (opposite 
page), which was the first I’ve written for Killian who 
had just transitioned with Tamaki into the Kea Room.  
The story showed me his interest in sound. Then, two 
months later I wrote another, his musicality evident in 
his performances on the ukulele.  

I talked to a teacher he had in the toddler room, 
and together we reflected on his earlier learning stories 
where we saw some examples of  this interest in sound.  
Even though the story was about pretending to talk on 
the phone it was obvious Killian was experimenting 
with modulating his voice.   Sharing this with Guida 
deepened my understanding and knowledge of  Killian 
– past and present. I then shared with Tamaki the links 
I had discovered and so through this collaboration I 
have a much more rounded perspective on Killian. 

Sharing the learning stories with the children 
themselves is also an empowering experience – for 
everyone.  When teachers do this, we are conveying 
messages to them that help them to see themselves as 
learners. In this example, Killian has the opportunity to 
see himself  as someone who has an interest in sound 
and music.    These investigations and experiments into 
sound are indications of  an important learning 
disposition, “Being able to take an interest - developing 
abilities and funds of  relevant knowledge that support 
their interests” (Carr, 2001).

As part of  our on-going professional 
development recently, I was reminded about important 
key elements teachers can use in teaching powerful 
learning dispositions:  explaining, commentating, 
modeling, orchestrating.  For example portfolios and 
their learning stories are the commentating because we 
are conveying messages about their learning to the 
children, their parents (the wider family), and to other 
teachers.  These are valued and meaningful messages 
about what the children are doing.  It is exciting to think 
this sharing will follow on to primary school and the 
new entrant teacher!

I am continuing to reflect on TLC’s 
implementation of  continuity of  care, and the 
implications of  getting to know and develop 
relationships with Tamaki’s and then Guida’s cohort.  
Every day has brought surprises and delight!  Through 
the lens of  continuity of  care, I am seeing the value of  
using the portfolios as a tool for insight into the children 
and their journey at TLC. 
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Our role is to create an 
environment in which the 
child can do all the things 
the child would do 
naturally. The misleading 
thing about this is that it 
sounds easy.

Magda Gerber

“Parents continue to be the 
most important ongoing 
influence in an infant’s life as he 
grows up. The centre works to 
establish and maintain 
respectful relationships both 
with parents and among 
members of  the staff  in order to 
foster the infants attachment to 
both. ...... RIE offers clear 
insights into how to respond 
individually to the increasing 
abilities fo each infant in small 
groups throughout their 
developmental stages of  infancy 
and toddlerhood. 

Ruth Money RIE The Early Years 
“Curriculum”, Authentic Relationships in 
Group Care for Infants and Toddlers - 
Resources For Infant Educarers (RIE)



The Importance Of Learning Stories
By Roxy
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Sally and I have noticed that their has 
been a lot of  interest amongst the Kowhai 
children in the wider world of  work, they 
have been playing at different roles, as well as 
helping with practical chores in the centre.

Some of  the role-playing they have been 
doing includes hairdressing (Peggy, Mila); 
doctor play (Eloise, Lexi, Gabrielle, Lucy, 
Tully, Peggy), concreting, digging, building, 
(Lucas, Findlay, Jackson, Art, Linus), 
housepainting/cleaning (Haru, Art, Findlay, 
Linus, Lucas).

The real-work has involved folding their 
own pillowcases after rest-time - most of  the 
children and well as folding up the washing 
(Peggy, Tully); setting the tables for lunch 
(Eloise, Gabrielle, Lexi, Olivia, Peggy, Art, 
Jackson); teaching dance (Peggy). 

The other day Marie came over and 
chopped down many of  dead branches off  
the rubber plant and Linus, Art, Jackson, 
Haru and Findlay all helped put the 
branches in the rubbish bin. 

A small group recently went and 
watched some ‘workmen’ digging up the 

road to lay a gas pipe to 
support their interest in 
digging and building.
So What Does This 
Tell Us?
One of  the strands of  our 
early childhood 
curriculum - Te Whariki is 
contribution. Alongside it 
sits a learning disposition 
related to a child’s ability 
to contribute - to work 
with others. Clearly the 
photos show the Kowhai 
children, and others doing 
just that, contributing as 
part of  a team. 
The depth and variety of  
learning that sits behind 
each of  these acts of  
taking responsibility is 
huge. 
-Firstly is related to self  
esteem finding meaning 
and purpose in what we 
do is just as important for 
children. To see 

themselves and their ‘work’ as having value 
of  being important helps children build their 
understanding of  themselves and of  the 
wider world.

-The children are also developing their 
working theories about the world that they 
live in - be this about occupations, biology 
(rubber tree), geometry (folding), physics 
(digging and moving sand), routines in a 
community (setting the table). Socio-
dramatic platy enables children to explore 
some of  these in a safe way while taking on 
different roles.

-Thirdly is about working with and 
alongside others, - communicating, listening, 
turn taking, negotiating, sharing ideas, 
learning from each other, being a member of 
a team. These are all vital life-long skills.

This is why is say that play is children’s 
work. It is how their brains are wired for 
learning.

All of  this helps the children to develop a 
vision of  themselves as a successful learner as  
well as a contributor.

If you want 
children to 
keep their 
feet on the 
ground, put 
some 
responsibility 
on their 
shoulders. 
Abigail Van Buren

Taking Responsibility By Nikki Grazier
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The price of 
greatness is 
responsibility.
Winston Churchill
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We are made wise not by 
the recollection of our past, 
but by the responsibility for 
our future. 
George Bernard Shaw



Learning about the 
RIE philosophy and 
how it applies to 
children over three 
years of  age has been 
an ongoing journey for 
me.  When I reflect on 
my practice, I try to see 
things from a RIE 
perspective.  Do I show 
respect towards the 
child?  Do my actions 
tell the child that she is 
competent?  Am I 
being authentic 
towards her?  

The following are 
some of  the ways by 
which our practice with children downstairs 
(mostly over 2.5 years of  age) reflects RIE’s 
seven principles of  respect and the 
challenges that we/I experience.  

Basic trust in the child to be an 
initiator, an explorer and a self-learner. 
We believe that the children can initiate and 
direct their own learning.  We provide 
resources and set up the environment in a 
way that encourages children to freely 
explore the environment and their interests.  
We take a step back, observe and write 
down notes so that we are able to get to 
know the children more and follow their 
interests.  Children choose which learning 
experiences they would like to engage in. 

An environment for the child that is 
physically safe, cognitively challenging 
and emotionally nurturing.  Teachers and 
management work together to provide a safe 
physical environment here at TLC.  
Throughout the day, teachers are constantly 
checking the environment for hazards and 
eliminating or reducing them.  A written 
hazard check is done daily.  Having a high 
teacher-child ratio also supports us in 
keeping the environment safe.  We also 
discuss safety with the children.  They are 
quite competent in informing teachers if  
they see something that is not safe or peers’ 

behaviours that make 
the environment unsafe 
(e.g. children playing 
with water in the 
bathroom).
Having resources that 
are passive (i.e. those 
that “need to be acted 
upon for a reaction to 
happen; not vice 
versa”) support 
children’s development 
(Money, 2006, p. 64).   
At TLC, we provide 
lots of  open-ended 
resources such as 
construction toys (e.g. 
blocks, magnetic 

shapes), sheets/fabric, natural materials such 
as shells and stones and various art 
materials.  Teachers also encourage children 
to solve their problems.  Support is provided 
when needed by asking children questions 
that could challenge their thinking.

Emotional well-being is promoted by 
building responsive relationships with the 
children.  Providing full attention during 
care moments; spending one-on-one quality 
time with a child; being available to them 
not only when they are upset or sad but also 
when they are engaged in play; showing 
genuine interest in their play/work and 
stories; acknowledging their behaviour – all 
of  this contribute to an emotionally 
nurturing environment.

Time for uninterrupted play.  The 
downstairs team has structured the day so 
that we are able to provide huge amounts of 
time for uninterrupted play.  As previously 
mentioned, we do a lot of  observation and 
take a step back instead of  intervening and 
potentially changing the direction of  the 
children’s play.  We find that sometimes this 
is hard to do especially when we want to 
know more about their play and we end up 
asking children questions about what they 
are doing.  Most of  the time, children are 
happy to answer questions and it seems that 

The Spirit of RIE Beyond 
Toddlerhood By Trisha Martinez
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How they see 
the child is 
how the child 
will become. 
Understand 
their vision of 
the child and 
help them see 
yours. 

Magda 
Gerber



they also appreciate that teachers are 
interested in their play.  Still, careful 
observation without intervening is 
something I aim to get better at.  

We aim to make our expectations clear 
and consistent so that during times that we 
do need to interrupt children’s play for 
routines such as kotahitanga time, tidy up or 
lunch, the children understand what they 
need to be doing next.  We let them know 
what routine is coming up soon.  Of  course, 
even with this, children are not always 
responsive when it is time to stop their play/
work and move on to something else.  We 
are constantly reflecting on our practices 
during the day and have discussions with the 
children about what we feel and think, their 
ideas, and what seems to work and what 
doesn’t.

Freedom to explore and interact 
with other children.  If  a child wants to 
join other people’s play, he is encouraged to 
do so by himself  with the teacher observing 
or nearby.  If  the child needs more support, 
we talk about what words he can use to talk 
to the other child/children.  For older 

children, when problems/conflicts occur, 
they are encouraged to discuss solutions 
among themselves.  Sometimes they do this 
by themselves.  Other times the teacher 
facilitates the discussion.

Active participation of  the child in 
all caring activities.  Children are 
encouraged to be involved in nappy changes  
in many ways such as getting their own 
nappy, climbing up the table by themselves, 
taking their clothes off  and putting them 
back on, etc.  With dressing, children are 
encouraged to learn to put them on by 
themselves.  Even if  they need help, they are 
encouraged to participate by moving their 
arms/legs or pulling their top through their 
head or pulling their pants up.  Sometimes, 
scaffolding is done.  For instance, when the 
child is learning to put her shoes, we might 

point out that she needs to loosen it first by 
moving some parts of  the shoe.  Children 
are encouraged to give things a try and 
persevere as we let them know that we are 
available to them perhaps by staying next to 
them especially when they are just beginning 
to learn to do something or when they seem 

The Spirit of RIE Beyond 
Toddlerhood By Trisha Martinez
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“Authentic 
relationships’ 
which are 
based on 
deep 
knowledge of 
individual 
children can 
occur both in  
he home and 
in day care 
settings, 
preferably 
both. They 
nourish 
attachment, 
reward 
parental and 
caregiver 
efforts and 
foster 
children’s 
individual 
abilities in 
ways which 
allow us to be 
confident that 
we have done 
the best for 
our children, 
whatever their 
circumstances.

Stephanie 
Petrie and Sue 
Owen.



to be getting frustrated. 
Sensitive observation of  the child 

to understand her needs.  Again, as 
previously mentioned, careful observation is 
done to guide us in learning about and 
understanding the child – her personality, 
strengths, needs, interests, and feelings.  
Apart from providing guidance in 
supporting the child’s development, 
observation also allows us to know whether 
it is appropriate to intervene in a situation, 
or not.

Consistency and clearly defined 
limits and expectations in order to 
develop discipline.  We believe that a 
predictable environment helps to provide 
the children a sense of  security. This kind of 
environment fosters cooperation. We discuss  
routines, boundaries and expectations with 
the children.   Consistency in our 
expectations gives the children clear 
messages about what is safe and unsafe, 
acceptable and unacceptable and negotiable 
and not negotiable at TLC.  This is 
definitely not an easy task as situations 
change.  Of  course, it helps a lot to talk with 
the children about these changes, and their 
families as well.    

Throughout these years of  learning 
about RIE from colleagues, books, and 
training, I find that one aspect of  RIE that 
shows that I value children as competent 
human beings is talking to them.  I talk to 
them when I need to do something with 
them or when I need to go somewhere else.  
I talk to them about my feelings and why I 
feel that way.  I tell them about how I 
perceive a situation or how they might be 
feeling.  I tell them what’s about to happen.  
I tell them if  I can’t do something they are 
requesting and why.  I believe that in 
verbally communicating with children, I 
show that I trust them.  It is also a way for 
me to involve them in things that concern 
them and give them the opportunity to 
respond.

Indeed, there are many ways to practice 
RIE principles with older children but 

sometimes it is also easy to be “un-RIE” and 
fail to show the child that he is competent 
especially when things get really busy. I 
might start doing things for the children or 
lose my calm.  During my RIE training in 
2011, I realised how important it is to be 
authentic both to the children and yourself.  
Yes, there are resources that would help you 
a great deal in understanding RIE and how 
to practice it.  However, I also learned that 
RIE is not just something I do or practice.  
It is a way of  being.  It is a continuing 
journey for me to make RIE my own, to 
take things in perspective, to put RIE within 
a wider context (including values, cultural 
practices, etc.) – the children’s, the families’, 
the community’s, the centre’s and my own.  

Magda Gerber said, “I now 
go to places and can see 
immediately if  people 
understand the spirit of  the 
approach even if  they do 
things differently from the 
way I would” (Elam, 2006). It is my 
goal to achieve a deep understanding of  the 
spirit of  RIE in order to support children 
and families in different contexts and 
situations.
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The Spirit of RIE Beyond 
Toddlerhood By Trisha Martinez

TU
IN
EW

S 
W

in
te

r 2
01

3
Children 
deserve our 
compassion 
the most 
when they 
appear to 
‘deserve’ it 
the least. 

Dr Louise 
Porter



TLC Parent Voice Committee
In our last community survey, we got feedback that some 

of  our families did not know about our PVC - so here is an 
update. TLC’s parent committee was set up to provide advice 
and consultation about parent communications, but also they 
organise key social events throughout the year. The next such 
social event is the Matariki Fish and Chip night. 

Currently on our parent committee are: 
• Kirsty Brownfield - Lulu’s mum. 
• Tracy Duthie - Madi’s mum. 
• Tanya Wigram - Archie’s mum.
• Sarah Ram - Gabrielle’s mum. 
• Tori Pearson - Tristram and Isaac’s mum. 
• Bonnie Shanahan - Eloise and Ludi’s mum.
• Kelly Bulley - Sofie’s mum.

However, we do welcome new members, so if  you are 
interested, please do let us know. Typically we meet once a 
month, usually the second Thursday of  the month, at 7.30 
pm till about 9.30 pm, and Marie provides some food in case 
this does not allow you to grab some dinner at home. 

From TLC typically the parent committee meetings are 
attended by Marie, Robyn and Sanna. 

The next big social event will be the Art Exhibition and 
Auction in October. 

Feedback
We love to get your feedback on our newsletter from you, 

all comments are welcome. Please send all comments/
feedback to Marie@thelearningcentre.co.nz

Work 
consists of 
whatever a 
body is 
obliged to do. 
Play consists 
of whatever a 
body is not 
obliged to do.

Mark Twain

Jun Jul Aug Sep Oct
MATARIKI Fish 
and Chip Night 
Wednesday 
12th June

Casey Literacy Club 
Workshop - Parent 
Evening.
Tues 23rd

Art Exhibition & 
Auction. 

Parent Teacher 
Interviews. Upstairs 
w/c 15th
Downstairs w/c 22nd

Next TLC 
Community 
Survey.

PVC Meeting 
Thurs 20th Jun 
7.30pm

PVC  Meeting Thurs 
11th July 7.30pm

PVC Meting 
Thurs 8th Aug 
7.30pm

PVC Meeting 
Thurs 12th Sep 
7.30pm

PVC Meeting 
Thurs 10th Oct 
7.30pm

Dates for your diary
TL
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Understanding 20 Hours ECE Charges

As you are probably aware, we 
have been asking our families to fill 
in a new format enrolment form. 
Partly this was due to the 
government mandating that we 
collect more information, using their 
exact wording. But it has also been 
brought to our attention that we are 
required to present our 20 Hours 
ECE Charges differently. I wanted 
to try to explain this simply in 
layman’s terms. 

So. When it was first 
introduced, this subsidy was called 
20 Hours Free ECE. The 
government based the subsidy 
amount on an averaged cost of  
providing care and even when it was 
first introduced, did not cover the 
real cost of  providing the high 
quality of  care TLC provides. Then 
the name was changed to 20 HRS 
ECE (as lots of  centres were in teh 

same boat as TLC, and had 
charges). 

Centres are allowed to charge 
parents for ‘additional activities or 
items’. In TLC’s case, we charge for 
teacher to child ratios which are 
better than regulations, and having 
100% qualified teachers. 

However, we have to make this 
an ‘optional’ charge. So, we ask 
parents to agree to these charges, 
and we can then ‘enforce payments’ 
once parents have agreed. 

The dilemma for TLC is that if  
a child is enrolled at TLC, and then 
the parent refuses to sign the 
agreement to pay the 20 HRS ECE 
Charges, the only thing the ministry 
would let us do, is to withhold the 
‘additional activity or item’. There is  
just no practical way in which we 
would withhold our ratios, or 
qualified teachers from one child in 
a TLC context. 

However, legally in order to 
implement the 20 HRS ECE 
subsidy at TLC, we have to take a 
calculated risk that we would not 
have one or more families who 
would take advantage of  TLC in 
this way. We need to do our best to 
educate our community about why 
we are asking them to sign to agree 
to the charges, what the charges are 
for, and what the implications would 
be if  they did not agree to them 
(ultimately, it would probably mean 
that TLC would have to either 
withdraw from 20 HRS ECE, and/
or increase fees and charges for 
everyone. I cannot imagine anyone 
would want to alienate the rest of  
the community this way. 

Still as clear as mud? Please 
email 
marie@thelearningcentre.co.nz

mailto:Marie@thelearningcentre.co.nz
mailto:Marie@thelearningcentre.co.nz
mailto:marie@thelearningcentre.co.nz
mailto:marie@thelearningcentre.co.nz


You can discover more about a person 
in an hour of play than in a year of 
conversation.
Plato

http://socialbaby.blogspot.co.nz/2007/04/richard-bowlby-stress-in-daycare.html
http://socialbaby.blogspot.co.nz/2007/04/richard-bowlby-stress-in-daycare.html

