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School, Unschooling, 
Homeschooling & Education 

When children get ready 
to go off  to school, some 
parents start to ask us 
questions about different 
types of  ‘schooling‘ or 
education. So, we have 
decided to make this a special 
focus for this newsletter. 
Here are some of  the 
FACTS: 
• Children do not have to go 

to school in New Zealand 
until they turn 6 years old

• Children legally have to be 
‘schooled’ after 6, however, 
they can be ‘homeschooled’

• If  the school takes the bulk 
funding per teacher, then 
they legally have to 
implement national 
standards

• Research has ‘proven’ that 
the ‘academic’ approach, 
does not work well with the 
reality of  children’s brain 
development and 
consciousness. 

So, I am going to be upfront, 
that I personally feel 
passionately about the 
philosophical underpinnings 
of  our children’s education. 
So much so, that it led me to 
opening up TLC, and has 
formed my choice of  school 
for  my children. I would 
encourage every TLC parent 
to watch Ken Robinson’s 
animated talk about 

changing education 
paradigms. 

In a nutshell, Robinson 
argues that, worldwide, the 
current public education 
systems are based upon a 
historic ‘enlightenment’ 
model of  the mind, and that 
this is contrary to what we are 
learning about the mind, and 
how children actually learn 
and wire up their brains 
through modern brain 
research. 

  National Standards, and 
the testing of  primary school 
children is symptomatic of  
this outdated paradigm. Early 
childhood education, with its 
emphasis on free play and 
child directed learning is far 
far closer to what modern 
brain research tells us is the 
best way for children to learn. 

The school my children 
attend, Mindalive, places the 
emphasis on brain 
development, rather than just 
information transfer. That is 
not all that Mindalive is 
about, but is a very exciting 
part of  their approach. 

Other schools ARE trying 
to change, such as Westmere 
Primary, which is knocking 
down and rebuilding their 
school to move away from the 
industrial paradigm towards 
‘learning studios’. This is what 
their website says: “Classrooms 

of  the future are being designed 
differently to accommodate more 
collaboration and interaction 
between students and to better 
utilise the diverse skills, passions 
and expertise teachers offer our 
children.

The word “studio” is derived 
from the word “atelier” which is 
akin to an artist’s workshop or 
studio, where students learn from 
and with the “master’ and each 
other, collaborating on producing 
works together.

By adopting a learning studio 
design rather than a single cell 
rectangle, schools are able to modify 
the physical environment to provide 
flexible teaching spaces more suited 
to accommodating a range of  
learning styles or modalities that 
better reflect the changing needs of  
21 century living and learning.”

While I celebrate the 
change that Westmere has 
recognised is needed to bring 
school into the current day 
and prepare children for the 
future, the fact is, that it is still 
largely adult directed 
(‘masters’) and still has to 
conform to national standards 
requirements. 

Just as with parents 
looking for early quality early 
childhood education, think 
about your parenting values, 
and what fits well with that. 
Trust your gut, and look at 
how ‘happy’ the children are.

TLCNEWS

If you are 
interested in 
the model of 
education, 
you don’t 
start from a 
production 
line mentality. 

Sir Ken 
Robinson 
Changing 
Education 
Paradigms
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https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&sqi=2&ved=0CCUQtwIwAQ&url=http://www.ted.com/talks/ken_robinson_changing_education_paradigms&ei=Q8w1VNjQC8ff8AXql4C4DQ&usg=AFQjCNGDf35Jr7y4a-lLNKYVAZBOiEOjzw&bvm=bv.76943099,d.dGc
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&sqi=2&ved=0CCUQtwIwAQ&url=http://www.ted.com/talks/ken_robinson_changing_education_paradigms&ei=Q8w1VNjQC8ff8AXql4C4DQ&usg=AFQjCNGDf35Jr7y4a-lLNKYVAZBOiEOjzw&bvm=bv.76943099,d.dGc
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&sqi=2&ved=0CCUQtwIwAQ&url=http://www.ted.com/talks/ken_robinson_changing_education_paradigms&ei=Q8w1VNjQC8ff8AXql4C4DQ&usg=AFQjCNGDf35Jr7y4a-lLNKYVAZBOiEOjzw&bvm=bv.76943099,d.dGc
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&sqi=2&ved=0CCUQtwIwAQ&url=http://www.ted.com/talks/ken_robinson_changing_education_paradigms&ei=Q8w1VNjQC8ff8AXql4C4DQ&usg=AFQjCNGDf35Jr7y4a-lLNKYVAZBOiEOjzw&bvm=bv.76943099,d.dGc
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&sqi=2&ved=0CCUQtwIwAQ&url=http://www.ted.com/talks/ken_robinson_changing_education_paradigms&ei=Q8w1VNjQC8ff8AXql4C4DQ&usg=AFQjCNGDf35Jr7y4a-lLNKYVAZBOiEOjzw&bvm=bv.76943099,d.dGc
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&sqi=2&ved=0CCUQtwIwAQ&url=http://www.ted.com/talks/ken_robinson_changing_education_paradigms&ei=Q8w1VNjQC8ff8AXql4C4DQ&usg=AFQjCNGDf35Jr7y4a-lLNKYVAZBOiEOjzw&bvm=bv.76943099,d.dGc
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&sqi=2&ved=0CCUQtwIwAQ&url=http://www.ted.com/talks/ken_robinson_changing_education_paradigms&ei=Q8w1VNjQC8ff8AXql4C4DQ&usg=AFQjCNGDf35Jr7y4a-lLNKYVAZBOiEOjzw&bvm=bv.76943099,d.dGc
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&sqi=2&ved=0CCUQtwIwAQ&url=http://www.ted.com/talks/ken_robinson_changing_education_paradigms&ei=Q8w1VNjQC8ff8AXql4C4DQ&usg=AFQjCNGDf35Jr7y4a-lLNKYVAZBOiEOjzw&bvm=bv.76943099,d.dGc
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School, Unschooling, Homeschooling & Education 
Continued 

So, what are your choices? 
1) the state school you are in the 

zone for 
2)a ‘special character’, state 

integrated school 
3)a private school 
4)homeschooling

It is law in New Zealand that 
every child over six and under 
sixteen has to be enrolled in a 
‘registered school’. In the UK it is 
law that a child is ‘educated’ which is 
a subtle, powerful, and political 
difference. 
Integrated schools

Marist Herne Bay and 
Kadimah are examples of  local 
integrated schools. While they have 
fees, they are lower than a private 
school as they take the per teacher 
funding, and therefore, they have to 
conform to national standards. 
Initial new entrants classes may be 
smaller.

Another integrated school 
option is the Ellerslie Steiner school 
(Michael Park). There are elements 
of  the Rudolf  Steiner philosophy 
that are very appealing to those of  
us used to the TLC model (such as 
continuity of  teachers). Steiner also 
use children's individual natural 
physical development and body 
changes to determine academic 
readiness as opposed to age and 
stages. However, the Steiner schools 
have come under fire in the press for 

how bullying has been dealt with, or 
not. 
Private schools

Private schools in the area are: 
Mindalive, Ficino School of  
Philosophy and ACG Parnell. 
Mindalive is a completely new 
paradigm, and rejects the 
institutional model. Both Ficino and 
ACG Parnell are still very based 
upon the old industrialisation model. 
Ficino has been criticised for being 
sexist in terms of  the types of  
activities girls and boys are allowed 
to partake in. 
Home schooling

A parent can apply for their 
child to be ‘exempted’ from being 
enrolled at a registered school if they 
prove to the ministry of  education 
that the child will be “taught at 
least as regularly and well as in 
a registered school”. 

Approximately 6,500 children 
are being homeschooled in NZ. It is 
a widely held myth that only 
religious fanatics typically 
homeschool their child. Most home 
schooling parents are intelligent, well 
educated and employed 
professionals, who choose to 
homeschool for practical or 
philosophical reasons.
Unschooling

Wikipedia defines unschooling 
as: an educational method and philosophy 
that rejects compulsory school as a primary 
means for learning. Unschoolers learn 

through their natural life experiences 
including play, household responsibilities, 
personal interests and curiosity, internships 
and work experience, travel, books, elective 
classes, family, mentors, and social 
interaction. Unschooling encourages 
exploration of  activities initiated by the 
children themselves, believing that the more 
personal learning is, the more meaningful, 
well-understood and therefore useful it is to 
the child. While courses may occasionally 
be taken, unschooling questions the 
usefulness of  standard curricula, 
conventional grading methods, and other 
features of  traditional schooling in 
maximizing the education of  each unique 
child.

There is a TED talk about 
‘Hackschooling’ which is 
wonderful to watch.

In reality, few of  our TLC 
parents question the ‘status quo’, or 
‘normal’ primary schools, and their, 
institutional nature and 
philosophical underpinnings. But 
more ARE. Some question their 
local school because of  concerns 
about bullying (in my view an almost 
inevitable outcome of  big group 
sizes and little adult supervision of  
the ‘playground’). Some start asking 
questions at school visits, when their 
child doesn’t seem to ‘fit’ happily 
into the local school. A huge huge 
factor in the quality of  any school is 
going to be SIZE. The bigger the 
school and class, the more it is 
all about crowd control! By Marie

Its about 
conformity, and 
increasingly it is 
about that as you 
look at the growth 
of standardised 
testing and 
standardised 
curricula. And I 
believe we have to 
go in the exact 
opposite direction. 
That is what I mean 
about changing the 
paradigm.
Sir Ken Robinson
Changing Educational 
Paradigms
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http://en.wikipedia.org/wiki/Learn
http://en.wikipedia.org/wiki/Learn
http://en.wikipedia.org/wiki/Play_(activity)
http://en.wikipedia.org/wiki/Play_(activity)
http://en.wikipedia.org/wiki/Household
http://en.wikipedia.org/wiki/Household
http://en.wikipedia.org/wiki/Social_interaction
http://en.wikipedia.org/wiki/Social_interaction
http://en.wikipedia.org/wiki/Social_interaction
http://en.wikipedia.org/wiki/Social_interaction
http://en.wikipedia.org/wiki/Curricula
http://en.wikipedia.org/wiki/Curricula
http://en.wikipedia.org/wiki/Grade_(education)
http://en.wikipedia.org/wiki/Grade_(education)
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0CB8QyCkwAA&url=http://www.youtube.com/watch?v=h11u3vtcpaY&ei=d8s1VND7B4eK8QWjuICYAQ&usg=AFQjCNE5QbtACSMmH1IdJHwxngdhoHCCUQ&bvm=bv.76943099,d.dGc
https://www.google.co.nz/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0CB8QyCkwAA&url=http://www.youtube.com/watch?v=h11u3vtcpaY&ei=d8s1VND7B4eK8QWjuICYAQ&usg=AFQjCNE5QbtACSMmH1IdJHwxngdhoHCCUQ&bvm=bv.76943099,d.dGc
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Type
School Nat

STDS
Scho
ol 
Size

ERO Comments

Richmond 
Rd

Y 359 Richmond Rd Culturally diverse with four bi-lingual units: English, Maori, 
Samoan and French.

Grey Lynn Y 304 Grey Lynn 
2010

Westmere Y 574 Westmere 2011 The only state school we know of in the local area which is changing 
it’s learning environment in line with thinking about education 
in the 21st century.

Ponsonby Y 347 Ponsonby 2012

Bayfield Y 353 Bayfield 2013

Freemans 
Bay

Y 465 Freemans Bay 
2012

There is a building project going on at Freemans bay, but not much 
information is available about it.

Pt Chevalier Y 618 Pt Chevalier 
2012

Marist 
Herne Bay

Y 184 Marist Herne 
Bay 2014

Kadimah Y 453 Kadimah 2013 Became a state integrated school in 2011. A co-education Jewish day 
school.

Steiner 
Michael 
Park

Y 380 Michael Park 
2012

National Standards indicators are included in the order children 
experience them in the Michael Park Steiner curriculum.

Mindalive N 52 Mindalive 
2011

Mindalive caters to children between 5 and 18. 
ERO: Children are confident and responsible members of  the 
school community. They take an active interest in their education 
and receive good feedback from staff  who celebrate their 
achievements. A strong literacy focus underpins 
education at all stages. Children achieve well during their 
time at the school. They develop self-managing and inquiry skills, 
growing in confidence and self  efficacy...... Staff  create an 
environment that nurtures children, affirms their differences and 
values their individuality. Children are encouraged to fulfil their 
potential ... Staff  take care to ensure the physical and emotional 
safety of  children. ..the children ..interact positively with adults and 
with each other.

Steiner 
Titirangi

N 160 Titirangi 
Steiner 2013

If  the school does not test its pupils, how can parents know that 
standards are being met? The school does test children in literacy 
and numeracy and it assesses them regularly through the collegial 
work of  the teachers.  Testing is seen as having a place but always in 
the context of  the individual’s development path – which cannot be 
fixed by reference to a ‘norm’ without undermining the individual 
child.

Ficino N 126 Ficino 2013 The last ERO report says that trustees have expressed a desire for 
more child ownership of  learning. as introduced elements of  the 
Cambridge International Primary Programme into the curriculum 
for students in Years 1 to 8, including testing.

Parnell 
ACG

N 750 Parnell ACG 
2014

curriculum.. is based on a combination of  New Zealand and United 
Kingdom approaches using both the New Zealand Curriculum 
Documents and the Cambridge International Primary Programme. 
The progress of  each student is continually monitored and assessed. 
From Year 5 all students sit end of  year examinations as well as 
regular assessment throughout the year
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http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Richmond-Road-School-20-03-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Richmond-Road-School-20-03-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Grey-Lynn-School-01-11-2010
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Grey-Lynn-School-01-11-2010
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Grey-Lynn-School-01-11-2010
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Grey-Lynn-School-01-11-2010
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Westmere-School-Auckland-21-09-2011
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Westmere-School-Auckland-21-09-2011
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Ponsonby-Primary-School-01-03-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Ponsonby-Primary-School-01-03-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Bayfield-School-17-04-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Bayfield-School-17-04-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Freemans-Bay-School-07-03-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Freemans-Bay-School-07-03-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Freemans-Bay-School-07-03-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Freemans-Bay-School-07-03-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Pt-Chevalier-School-14-05-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Pt-Chevalier-School-14-05-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Pt-Chevalier-School-14-05-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Pt-Chevalier-School-14-05-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Marist-Catholic-School-Herne-Bay-30-04-2014
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Marist-Catholic-School-Herne-Bay-30-04-2014
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Marist-Catholic-School-Herne-Bay-30-04-2014
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Marist-Catholic-School-Herne-Bay-30-04-2014
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Kadimah-College-31-05-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Kadimah-College-31-05-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Michael-Park-School-06-06-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Michael-Park-School-06-06-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Michael-Park-School-06-06-2012
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Michael-Park-School-06-06-2012
http://http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Mindalive-16-02-2011/
http://http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Mindalive-16-02-2011/
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Titirangi-Rudolf-Steiner-School-25-11-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Titirangi-Rudolf-Steiner-School-25-11-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Titirangi-Rudolf-Steiner-School-25-11-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Titirangi-Rudolf-Steiner-School-25-11-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Ficino-School-18-10-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/Ficino-School-18-10-2013
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/ACG-Parnell-College-18-08-2014
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/ACG-Parnell-College-18-08-2014
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/ACG-Parnell-College-18-08-2014
http://www.ero.govt.nz/Early-Childhood-School-Reports/School-Reports/ACG-Parnell-College-18-08-2014
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Every year we have over ten children transitioning 
to school. This can be a huge change for children and 
parents alike, especially for the oldest child in a family. 
Typically we have parents starting to ask us questions 
about the process, what to look for in a school, what we 
do to support the transition and our views.

Our Vision for the transition process is: To make 
the transition to school process as seamless as possible: 
To make links with the school to support the process; 
To provide guidance for families; To help the children 
enjoy the process and see change as a learning 
experience; and to have fun.

We hold a transition to school meeting with the 
parents and aim for a Tui teacher to go on at least one 
school visit with each child. We also talk with the 
children about school and read stories related to going 
to school. Children are able to come back to TLC in 
the school holidays, following going to school, (if  we 
have space) which strengthens the connecting links 
between TLC and school for them and their peers.

Sometimes finding the right school for your 
children can take time; we are flexible about when 
children leave us. As children don’t legally have to start 
school until they are six years old, we are happy to have 
them at TLC until then, if  necessary.

 New Zealand is one of  the few countries that have 
most children starting school at five, and honestly some 
children are not ready then. I love the authenticity of  
TLC where we are able to say that we think a few more 
months or a term would be better. We have had great 
results with this approach. 

It is also great to be able to offer flexibility when 
children start school because it is sometime only during 
the school visits that parents start questioning what is 
the best fit for their child.

So what do we think of  in terms of  readiness for 
school? The following is based on research from a 
School Principal, Ros Powell when she investigated this 
area:

The transition process takes time – up to a year – 
and needs to be managed carefully.

There are a number of  practical strategies which 
can be implemented to help the process.

✦Cooperative partnerships between the early 
childhood centre, parents, homes and the school 
are vital to ensure that children move from one to 
the other with ease.

✦That readiness is an issue. There are no conclusive 
findings concerning the best entry age to school, ie, 
5 or 6, or about the best way to enrol new entrants, 
ie. on their birthday or in cohort groups. What is 
important is that the programme is 
developmentally appropriate for the individual 
child.

✦That many children at the New Entrant level do 
not have the ability to participate in formal 
instructional practices.

✦That school entry policies and attitudes to parents 
are crucial.

✦That parents, children and educators see the 
important factors in effecting good transitions to 
school as:
• the child’s social adjustment
• the child’s disposition and attitudes, eg. 

willingness to try new things, to take instruction, 
etc

• the child’s feelings about school, often in the 
context of  having friends at school

• an understanding of  the rules
• the child’s self-care ability
• the ability for the child to separate from the 

parent
At TLC we believe strongly in helping children "to 

grow up as competent and confident learners 
and communicators, healthy in mind, body, 
and spirit, secure in their sense of  belonging 
and in the knowledge that they make a valued 
contribution to society." Te Whariki – Aspirational 
statement.

Strong learning dispositions is one way we assess 
readiness in children, the ability to show an interest 
(curiosity), get oneself  involved (not standing back all 
the time), persevering with challenges, (problem solving, 
risk taking, persistence), communicating ideas through a 
variety of  media, and taking responsibility for oneself, 
resources and the group (independence, 
interdependence and social skills). 

We believe strongly that with these learning 
dispositions in place, then children are in a great 
position to learn. We are therefore concerned that a 
push for formalised schooling before a child is ready can 
weaken these dispositions.

All the RIE principles help children develop these 
learning dispositions and to see themselves as strong 
competent learners.

Through the Casey the caterpillar foundations we 
also work on foundations for literacy and writing.

We are carrying on Robyn’s work with building 
relationships with the local schools and we hope to 
develop a greater partnership and sharing of  
pedagogical practices. We suggest to parents to 
advocate for children to have at least three visits to help 
them gain some understanding of  what school is like.

Fortunately in New Zealand there is some choice 
available. Times are changing so I am always worried if 
I enter a classroom that is similar as when I went to 
school. 

This is such an important area that we suggest that 
parents do some research. There are great discussions 
to be had about what you value for your child’s 
education, what did you like about your own schooling 
and what you didn’t like, what helped you the most? 

TLC & Transitioning To School
By Nikki
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Some council figures indicate disposables 
make up 11% - 14% of the domestic waste 
stream

A family can save $4000 per child by using 
cloth nappies

If every baby had just one cloth nappy 
change per day, this would prevent 1 
Million disposables from going to land fill 
every week in New Zealands

http://www.thenappylady.co.nz/

We're excited about a new opportunity that has 
come our way. The Learning Centre has been offered 
the chance to be involved in a cloth nappy trial run by 
Auckland Council. The trial programme has been 
running successfully at early childhood centres around 
the Auckland region for the last two years. Its goal is to 
help us reduce the amount of  nappy waste that we send 
to landfill, and gives us the opportunity to trial an 
option that is much better for the environment. Over 
the last year or so we have been working on setting up 
more sustainable systems at TLC.  For example we have  
composting and a worm farm set up in the downstairs 
area.  We use re-cycled paper where possible for 
children’s art and creative processes.  Taking part in the 
cloth nappy trial is a natural extension of  this journey 
for us. 

You as parents will be given the opportunity to opt 
in to this, or opt out of  this via a questionnaire that will 
be given out next week.

Auckland Council provides our centre with a free 
kit of  modern cloth nappies that we use for 8 weeks.  
We use this time to assess whether or not it is going to 
be something we would like to continue at TLC. The 
Auckland Council will also assist us throughout the trial 
with training and advice from NZ's cloth nappy expert 
Kate Meads (www.thenappylady.co.nz), council staff  
and other childcare centres who have completed the 
trial. At the end of  the trial, with all that experience 
under our belts, we can decide whether or not we want 
to continue with cloth nappies and purchase our own 
kit for the children to use at the centre.

We are aware that some of  you will have questions 
about how this will work for your child should you 
choose to opt in to this programme for the 8 week trial. 
There is no pressure for you to opt in, we will of  course 
be happy to continue with disposable nappies if  that is 
what you prefer for your child. We ask that you direct 

any questions or comments to Sanna 
(sanna@thlearningcentre.co.nz).  

We are also aware of  the benefits to you as parents.  
Not only from an environmental perspective, but also 
financial.  You will NOT be required to wash or dry 
any nappies - we will do this at the centre.They will 
arrive in  their usual nappy and be sent home in one 
you provide, however, at each nappy change over the 
course of  the day they will wear a cloth nappy, so 
during the course of  the trial your child/children would 
be wearing modern cloth nappies while at the centre. 
The nappies are hot washed in 90 degree water using a 
hygiene rinse (we already use Dettol and Canesten in all 
our washing cycles), as per Ministry of  Health 
recommendations. We can indivualise the nappies and 
have ‘pull-up’ style nappies for those who are toilet 
learning.  We use nappy liners in each nappy to collect 
the waste and we remove this so that there is no waste 
going into our washing machine.  As we mentioned 
earlier, this trial has been taking place continuously over 
the last two years with great results for parents and 
centres. 

We hope that you will appreciate the benefits of  the 
trial by agreeing for your child to wear cloth nappies 
while at TLC. Please don't hesitate to contact Sanna if  
you have any questions about the trial, and for more 
information about modern cloth nappies check 
out www.thenappylady.co.nz.  

A few facts to consider:
• It takes 4.5 trees to make disposable nappies for one baby 

(over 2 ½ years that works out to be 1.3 million trees for 
NZ babies).

• It takes one cup of  crude oil to make the plastic for each 
disposable nappy.

• It takes as much energy to produce one disposable nappy as 
it does to wash a cloth nappy 200 times.

• Disposable nappies generate 60 times more landfill than 
washable nappies - one baby in disposables will produce 2 
T of  landfill waste.

Cloth Nappy Trial By Sanna
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SETTLING …. despite the heading - I’m 
not talking about last century migrants who 
endured mud, gaslight and food shortages!  I 
want to talk about the significance of  settling 
into TLC -  those first minutes each day, as 
well as those important settling visits parents 
and children make before they officially join 
our community, and the first days and weeks 
of  life at TLC.

Settling visits in the Kaakano room offer 
us teachers a chance hear about your 
aspirations, details of  children’s routines and 
preferences, and learn about their home life 
and wider family. These conversations deepen 
our knowledge of  your child which in turn 
supports us in building meaningful 
relationships.  During settling visits infants see 
their most significant people (mum and dad) 
together with the teacher. This fosters trust 
which contributes, among other things, to 
developing attachment – something TLC 
holds dear to our hearts and principles. 

That time at the beginning of  the day 
after you have said goodbye is incredibly 
important for your child.  Because attachment 
is developing during your child’s time in the 
Kaakano and Weka room, we recognize the 

‘bigness’ and emotionality of  saying goodbye 
and settling in.  We acknowledge their 
emotions, validate them.   As they settle we 
may gently encourage them into play, already 
knowing who or what they like to play with.  
When your child moves off  to play while 
you’re still there, they are showing you they 
have let go, but sometimes rush back when 
you begin to leave. Other times, they will not 
settle into play or move away from you until 
you lead the separation.  Often they may wait 
until all parents have departed!  And we wait 
and watch - wait for your child, waiting for 
them to adjust to us, to the room, to their 
TLC friends;  and watch for signs of  settling – 
smiles, playfulness, conversations and cuddles.

When a new child starts in the Kaakano 
room, their key caregiver is available solely for 
him or her until they feel secure and safe, able 
to meet all their needs.  Settling like this is so 
important that at TLC we even roster on 
additional teachers to support during these 
times.  We teachers organize ourselves so that 
another teacher can have dedicated time with 
a settling child, or to give time to parental 
conversations.  We take settling very seriously!
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“Infants learn 
rapidly, but the 
learning situation 
must respect the 
duration of the 
present moment 
[about 3 seconds].” 
Daniel Stern 2004

Early Settlers In Ponsonby
By Guida
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‘So what’s the deal with sitting...’? So the 
conversation started with a friend, a new 
father who has been subjected to my 
‘droning’ on as he would say as I espoused the 
virtues of  free movement.  ‘In English please 
and S L O W L Y’ he added for he knows me 
well or at least my penchant to cram in as 
many words as possible to match the passion 
in my voice.   

It was only after our conversation that I 
wondered why I have never had the guts to 
voice my thoughts with the eloquence I had 
that afternoon .  The confidence not to fill the 
air with jargon and quote the literature so to 
speak about the specifics of  why, as 
practitioners inspired by the works of  Dr 
Emmi Pikler, we so strongly believe that ‘on 
the back is best’.  During conversations with 
many of  you, I have touched on aspects such 
as the quality of   movement, that by allowing 
an infant’s gross motor development to unfold 
in his or her own pace ensures that each 
muscle strengthens and serves as a platform 
for the next step  to unfold.  There is grace in 
their mobility, confidence in knowing their 
own body, it’s strengths and limits is seen in 
how they walk, climb and yes, fall.  I am no 
Guida or Ania whose knowledge of  how 
children learn to move is impressively sound.  
I might not be able to recite off  hand what 
step happens first, why and when.  Instead I 
draw upon their memory or refer to the 
charts when in doubt ..’oh yes’ I say and 
promptly forget before the next time.  Sort of  
the way parents eyes glaze over when I used 
to try and remember the sequences....

Instead I gain my confidence in observing 
how the children move AND don’t move.  
Even I, with my lay knowledge, can spot the 
children who have been left to unfold at their 
own pace for the most part.  It’s in their 
posture, their quickness to roll and reach out 
irrespective of  whether it is for an object or 
for a cuddle after a fall but I digress....there is 
another aspect that I shared with my friend 
that afternoon...

‘Can’t you see how frozen your son is by 
his (im)mobility’ I yelled at the vision of  his 
son ‘sitting’, arms slouched forwards between 

his legs to prop him up.   ‘What do you 
mean’? He yelled back...  ‘every parent wants 
their child to sit and to walk’...‘Well, I do too’ 
I yelled and therein lies the crux.  ‘Why the 
rush?’  A teacher’s aspirations are no different 
from a parent’s.  We do want the same things.  
Do you not think we too wait for these steps 
to unfold?  But for us the beauty is in knowing 
that each milestone is preceded by a step.  
Each step is a precursor to the next.  An 
infant practices each step until it is mastered.  
Until the movement no longer requires 
conscious thought but relegated to the sub-
conscious for it is becomes automatic and 
they can focus on the next step.  This is what 
we mean when we say a child is learning how 
to move.  It is also true that we believe that 
under most circumstances the human body 
needs no help unfolding; just time and space.  
As human beings we are intrinsically 
motivated to learn to move if  left unfettered.  
Miss a step or circumnavigate results in the 
same; disjointedness for lack of  a better word.  
Having to unlearn or relearn how to do these 
wasting valuable cognitive time, energy and 
frustration.  The choices we make as teachers 
as to the climbing and other gross motor 
equipment we set out  and where we position 
them is just as much, if  not greater about how 
they move as it is about their interests.  It is 
this conscious thought that makes us teachers 
not just carers of  children.  Responsible for 
the education and care of  your children.

When prospective whaanau visit one of  
the first things we hear is ‘they can’t sit or 
walk yet’ and usually I hear the Hallelujah 
chorus in my head as opposed to this nagging 
sense of  anxiousness that starts to 
build....Why?  My words, my tools to conjure 
up an image of  the child who has been sat 
before you - the propped child so to speak.  
You know the one that is often sat on a couch 
leaning against a cushion for support?  Now 
take away the cushion and this child only has 
her hands to hold herself  upright for her 
muscle tone has not had the time it deserves 
to strengthen.  ‘Think about the greater 
opportunities for fine motor development a 
child has when they are sitting’ I was once 
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As early as 
1950, R. White  
pointed out 
that not only 
self-initiated, 
active 
movement, 
but the
changes 
brought about 
by it - the 
feeling of 
etfectiveness, 
of 
competence - 
constitute 
basic human
needs which 
can already 
be observed 
immediately 
after birth. 
The 
confidence in 
one's own 
abilities and 
effectiveness, 
which can be 
weakened or 
reinforced 
through day 
to day 
experience, 
has a
fundamental 
effect on a 
child's way of 
action, 
behaviour and 
goals; ie. on 
the entire 
structure of
his/her later 
personality
The 
competence of 
an infant by Dr 
Emmi Pikler

Sitting
By Elena
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told.  “WHAT OPPORTUNITIES”  I yelled 
back when those very hands are occupied by 
trying to keep upright as the child sways to 
the left, right and forwards.  It is this child 
that I worry about, how their movement 
affects not only their settling but their 
frustration and their entire groupcare 
experience until they learn to move again.   
This child’s whole world is about to change.  
The ball rolls away, a cry of  frustration 
becomes cries and usually invites a response.  
The ball returned and so the ‘game’ goes?  I 
throw, you fetch this child learns or put more 
succinctly I have a problem, you solve?  A 
behaviour is learned and a habit formed.  
The frustration for these children when they 
first join is evident on their faces and in their 
cries.  It is not only about the practicalities of  
having to attend to 3 or 4 other children at 
the same time; about having to learn to wait 
when your cry at a certain pitch elicited an 
immediate response at home but also about 
having things taken from you, the 
‘competition’ for resources and the physical 
and emotional strategies in place to deal with 
this.  The child who has not been subjected to 
‘tummy time’, propped etc will simply propel 
forward albeit with a roll or a commando 
crawl.  Half  the fun is in the pursuit they 
learn.  ‘Hey, if  this one rolled away, I can get 
another’.  The sitting child however, 
incapacitated by her own physicality learns of 
frustration and sometimes this lesson stays 
even after the child has learned to move 
again.  The tears of  frustration appear at the 
slightest provocation.  This need to be 
‘rescued’ rather than being able to regroup 
lingers.  Perseverance and resilience seem 

elusive at first and are tied to self-regulation 
but at the same time when that magic 
happens, the reward is a resurgence in 
confidence in themselves and in their play.

How do we do it...a gentle introduction 
so to speak.   Regression is the route to 
progression.  For this child learning to be on 
their back is really the only way forward but 
when to introduce this to the child and parent 
is still something we don’t always get right.  In 
this past year I have come to realise that 
fostering the relationship comes first, deciding 
at what point to allow frustration to build and 
when to curb it comes down to knowing the 
child but what a journey it is - for all involved 
and to be quite frank such an unnecessary 
one.  When visitors come into our room, they 
often look at a child and ask how old they are.  
This is one reason why we took down the 
birthday calendars.  Yes, we are not naive in 
our knowledge about the stages of  
development but at the same time we know 
these milestones are merely a guideline, a 
range if  you will,  for our inner red flags to be 
raised should we feel or think that something 
is circumspect.  More importantly, we value 
each child as unique and on their own 
journey and therefore we leave the 
comparisons to the coffee group 
conversations. Freeing the children from the 
pressures and burdens tied up in our 
aspirations and dreams, secure in the 
knowledge that they are surrounded by 
people who value their natural unfolding for 
what it is rather than a race to the finish line.  

http://www.janetlansbury.com/
2012/04/sitting-babies-up-the-downside/
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People who suffer 
learned 
helplessness 
struggle with three 
problems: 1. 
Motivational: they 
do not even try to 
change the 
situation. 2. 
Cognitive: they even 
fail to learn how to 
achieve what they 
want. 3. Emotional: 
they often become 
depressed over 
their failure to exert 
control over 
significant aspects 
of their lives
http://
learninghelplessnessv
alerie.blogspot.co.nz/
2010/03/quotes-by-
seligman.html

Sitting - Continued
By Elena
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Be the change you want to see in the 
world.
Gandi

We have all had a moment within our lives where 
we have wondered how we could leave our mark on 
history or had that ‘superman’ attitude kick in and 
wondered just how we could change the world for the 
better. I had such a moment recently.

Let me take you to the beginning of  my journey, 
which was only just a few weeks ago. As part of  my 
training to be a qualified teacher, I was assigned to 
another centre for a couple of  weeks. This centre has a 
strong focus on ecological sustainability which has 
empowered me to write this article and strengthen my 
own understanding upon how I could live more 
sustainably and contribute to safeguarding the future 
wellbeing of  our people and our planet. 

So why is sustainable living so important? Take a 
drive along the road and count the amount of  litter you 
see, turn on the news and see the drastic weather 
changes surrounding us. It is hard to envision a world 
that is unable to support human life, especially when 
you are living in such a magical country as ours; but it is 
not a magical world for everyone. Creating a 
sustainable world is simply ensuring that our earth will 
continue to support us, our children and our children’s 
children.

There are many aspects to living sustainably that I 
have learnt and in fact, at times it may not seem to be 
an easy journey, but it will pay off  big time in the 
future. Hopefully I’ve got your attention and you too 
are feeling like you want to leave a healthy foot print 
upon our world, so how can you contribute? Here are 
just a few things that we can do to support our 
environment and our community.

Deciding to walk to the shops to grab that loaf  of  
bread or walking to the local park either to let the kids 

play, or burn off  that eggs benny you treated yourself  to 
that morning, will drastically help reduce the pollution 
and toxic gases that fill our air every day. Can you 
imagine if  everyone once a week decided to leave their 
car in the garage and take a stroll instead? If  the fact 
about reduction of  pollution didn’t buy it for you, I’m 
sure the thought of  gas you would save sure would. 

If  you want to push your heroism into batman 
status, grab a group of  friends, children or adults it 
doesn’t matter, grab a large plastic bag and head out 
and experience rubbish clean up while enjoying our 
environment. Or participating in community tree 
planting days. Why not combine the two to make it a 
truly wonderful experience. My favourite is bush walks 
along one of  our many beautiful streams, picking up the 
rubbish as well as experiencing and learning about the 
effects that pollution has on our water ways and how 
picking up rubbish and planting new greenery can truly 
make such a difference within our world. 

Being conscious of  what we place in our rubbish 
bags. Asking the question, can this be recycled or 
composited? Does it have to go into landfill, adding to 
the other millions of  rubbish bags piling up in these 
hidden sites?

Just being out and about will remind you just how 
precious our environment is and how hard it works to 
support us to live, shouldn’t we do the same to support 
it to survive? 

It is not an easy road being a hero and we certainly 
wouldn’t need any if  we lived in a perfect world, one 
day I hope for perfection. As for now, we can all do our 
best to support our earth to support us all to live.

By Tori

Changing The World   One Step At A Time
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We have all seen that little girl, may have 
been that little girl. Maybe wished to be that 
little girl or watched that little girl. She had an 
eye-catching outer beauty that was natural 
and flawless. She was told "Oh you will be a 
heartbreaker when you’re older." Her dad 
was told "Hope you have some tactics for 10 
years time, or a shotgun under the bed."

Since when did prettier than, sparklier 
than, more beautiful than and better dressed 
than become THE thing? My personal 
teaching journey has opened my eyes to all 
things ‘girls’ and pretty and the outside 
awareness that young children have of  looks 
from an early age. It does start early, 
especially with compliments from trusted 
adults and family. "What a beautiful dress, 
your hair looks gorgeous darling, wow you 
look so pretty today, who's the prettiest girl in 
the world.” All of  these spoken with love and 
adoration to a much treasured wee girl. But 
what happens next? When we tell our next 
generation that what is on the outside is the 
most beautiful, most prettiest and a sought 
after thing there is more going on inside then 
we may realise.

In young children’s play the outworking 
of  concepts and threads of  understanding 
come through. I observed a group of  girls 
playing together. It had come to a point of  
culmination and the exclusion of  one young 
child. A four year old girl said to her, "You 
can't play, you’re not pretty enough!" Did she 
mean those words? Yes. Did she understand 
the full extent and hurt that could be 
involved? I don't think so. Is beauty a 
perception? Yes. Do we all think beauty is the 
same? I don't think so.

So what makes a young girl 
beautiful? The statement made by the young 
girl as a strategy to in essence exclude 
someone from a game got me thinking about 
beauty. It got me thinking of  appearances, 
our words, our motives, our agendas.

As individual adults we bring our own 
upbringing, teachings, mistakes, successes, 
thoughts, beliefs and attitudes to our everyday 

interactions with young children. A simple 
"You look beautiful in that dress" or "Lets 
wear your hair in a plait, it will go with your 
outfit" are phrases we say wanting to be 
positive and affirming to young girls. What 
does an impressionable three year old think? I 
am beautiful in what I wear. I only look 
beautiful in certain clothes? My hair is 
beautiful. Everything on the outside gets 
complimented - so I will aim to LOOK a 
certain way to seek approval. There may be 
cognitive links set down through affirmation 
to appearances which arise now or arise later 
- either way it is from a very young age 
children understand the way appearances and 
clothes make them and others feel.

It hit home the whole concept of  pretty 
and beautiful when I heard this young girls 
remark on another's look within their play. 
How did I respond? I instantly thought about 
the heart. What is said from our mouths is the 
outworking of  what is on the inside. So I 
brought up the heart. In quick response I 
went over and interrupted, "I know (child’s 
name) is brave and strong on the monkey 
bars, she is kind to her friends and is 
passionate about her artwork. She has a 
caring heart, and I am so happy she is my 
friend. I do not want to hear those words 
spoken again here." I reflected and reflected 
on this - was it right to say? Was I 
overboard?" But at the end of  the day when 
this young girl comes to a stage in 
development  where she is able to reflect on 
what she has said, will she stop and think 
about more than a face? Will she stand up for 
people and be a respectful adult one day? 
What values and beliefs will she carry as a 
person into the world she is and will be 
influencing? We are role models and teachers 
to these children and I hope that indeed one 
day our girls will stand strong and secure in 
themselves.

As teachers we can always go back to our 
centre philosophy and our curriculum. One 
of  our principles and approach to teaching 
and learning is respect. Respecting others 

Beauty Is In The Eye Of The Beholder
By Aimee
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with our actions and words.
“All children long for recognition and 

acceptance of their essence - secretly so 
do most adults. The insistent question 
inside all of us is: do you see me, not 
only my body, but my essence; the gifts, 
potential, needs, wounds, character, and 
quality of soul that shape me 
individually? The core parenting 
challenge (beyond meeting a child’s basic 
needs) is to nurture this new, emerging 
human identity.” - Professor Richard 
Whitfield cited in ‘Growing Great Girls’.

So - what is the next step? I personally 
have been mindful of  how I approach beauty. 
In encouraging and affirming children I look 
to state perhaps the items of  clothing and 
how it shimmers and how the colours are 
vibrant as opposed to saying they look 
beautiful simply because of  a dress.  Words 
hold weight and a sentence can conjure up 
many things within us. More than stating 
appearance e.g. “That dress looks pretty” we 
can make it more personal to the child e.g. 
"That dress swirls out wide then you turn, 
what a great feeling it must be to spin and 
turn like that."

In achievements and proud moments I 
aim to acknowledge the attributes that are 
forming. “I can see how happy you look, you 
can feel proud of  how you are able to do that 
now." Sometimes not saying anything but 
watching, being present with our FULL 
attention is all children want from us.

“Give a child praise and you will 
make her day. Teach her to like herself 
and you will equip her for life” - Ian 
Grant. In his book, Growing Great Girls Ian 
Grant also talks about how girls will define 
themselves. “A girl needs to be able to 
define herself by her activities and 
qualities, not just her looks. In Girls Will 
Be Girls Dr JoAnn Deak suggests that 
self-esteem should be based on girls 
‘doing’ things: athletic doing, creative 
doing and connected doing.”

In turn while doing everyday activities or 
experiences we can affirm our young girls, not 
just on appearances. Helping do the dishes, 
garden together, keep spaces tidy or prepare 
lunch together. When children are supporting 
to care for siblings or pets we can talk about 
and encourage virtues and dispositions of  
respect, kindness, gentleness, joy, patience and 
empathy.

Reflecting on our sayings and the impact 
of  our words or encouragement with young 
children can be a great start. Finding a 
balance between encouraging the outward 
and praising the inward. The world will teach 
our children to keep up appearances; my 
hope is that we can cultivate and nurture the 
intrinsic love of  their everyday and a healthy 
sense of  self  worth. Our children may one 
day acknowledge that beauty is indeed in the 
eye of  the beholder but that they as the 
beholder can see, feel, think and imagine 
many forms of  beautiful all around them.

Beauty Is In The Eye Of The Beholder - Continued
By Aimee
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May she be granted beauty and 
yet not
Beauty to make a stranger’s eye distraught,
Or hers before a looking-glass, for such,
Being made beautiful overmuch,
Consider beauty a sufficient end,
Lose natural kindness and maybe
The heart-revealing intimacy
That chooses right, and never find a friend....

~William Butler Yeats, "A Prayer for my 
Daughter"

If you have not 
yet seen it 
check out the 
youtube clip: 
Run like a girl

Some other 
great and easy 
reads include:
Growing Great 
Girls - Ian and 
Mary Grant

The five love 
languages of 
children - Gary 
Chapman

Girls will be 
girls: Raising 
Confident and 
Courageous 
Daughters - 
JoAnn Deak

Facebook 
pages - A 
Mighty Girl / 
Janet 
Langsbury
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A great little book, both a wonderful 
introduction to the RIE philosophy as well as 
a great refresher. I particularly enjoyed Janet’s 
personal stories and relevance of  also 
applying the philosophy when parenting older 
children.The book was easy and enjoyable to 
read. Janet’s writing is very relatable and 
clear.

The chapters cover many common 
parenting struggles through a RIE lens, 
explaining how to implement aspects of  the 
philosophy in everyday life. In particular I 
really love how Janet writes and explains 
toddler discipline. Her approach is respectful 
while ensuring clear boundaries for the child. 
Janet explains, “One of my biggest 
aspirations as an educator is to effect 
change in our perceptions of discipline, 
boundaries and limits – to help 
transform these terms from negative to 
positive. Boundaries and discipline, 
when offered non-punitively and in the 
context of empathy and respect, are gifts 
we should feel proud of and one of the 
highest forms of love.”

I think Janet really helps us to shift our 
view of  children and discipline to enable us to 
remain supportive, respectful and calm – 

describing our role as one of  a calm leader. 
This sentence really summed it up for me, 
“What matters most – and essentially 
makes or breaks successful guidance – is 
the way we perceive our children and 
our overall attitude toward boundaries 
and discipline. The good news is that 
once these perceptions are on-track we 
can make lots of mistakes and yet we’ll 
almost never go wrong.”

My favourite chapter is 26 – Let your kids 
be mad at you. Janet shares her own very 
personal story of  how she learned this lesson 
and how it has helped her children to grow 
up self  confident, grounded, secure and 
capable.

I cannot recommend this book enough. 
Janet Lansbury also has her own blog at 

www.janetlansbury.com - which 
has lots of  great articles. I find the blog 
particularly useful when searching for specific 
topics, I type in some key words in the search 
bar and the site comes up with relevant 
articles.
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Fusce ac leo 
Purus, in consectetuer 
Proin in sapien. Fusce 
urna magna,neque 
eget lacus. Maecenas 
felis nunc, aliquam ac, 
consequat vitae, 
feugiat at, blandit 
vitae, euismod vel.

Janet Lansbury - Elevating Childcare; A Guide 
To Respectful Parenting Book Review
By Ania

We have copies of this book in the TLC 
Parent Library, which TLC whaanau are 
welcome to borrow. 

http://www.janetlansbury.com
http://www.janetlansbury.com
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You might have noticed a few changed around 
TLC and the children are buzzing with interest as they 
notice the changes in the TLC environment and the 
natural environment that are associated with Spring. 
In response to this we have started our vegetable 
garden, grown two types of  bean sprouts, watched 
Marie fix the sand-pit cover, watched the park men cut 
down the dead trees, created still life painting of  
flowers, shared our insect finds, moved the terrarium 
and celebrated the blossom on the flowering cherry.

Interacting with nature has so many benefits for 
children and the community. As well as all the benefits 
of  growing your own food (fruit and vegetables), 
watching them develop and then eating them, there is 
also the wider issue of  the changes in the ways that 
children interact with nature over the past few 
decades. 

I know I am preaching to the converted in many 
ways, but even in my own home, surrounded by bush, 
my son does not spend the same amount of  time 
outside that I did. I think it is something we all need to 
be mindful of  and check-in with on a regular basis.

So please any help you can provide that will 
enhance our caring for the environment project let us 
know. Nikki, Zoe, Sally, Sanna and Trisha.

Even though this project is going well, we 
need your help.
1.Children are welcome to bring in related items for show and 

tell (insects, plants, photos, books, Spring projects etc.
2.If you, or your extended family has some talent or passion 

for gardening, insects, etc please let us know.
3.If you have a garden at home (or a relatives) send us a photo 

and we will put it up on the noticeboard.

Tui Project
Caring for Our Environment
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This except is taken from the DOC national education strategy 2010 – 2030.  I have included the 
reference for Last child in the Woods, note 1. 

Time in nature is not leisure time; it’s an essential investment in our children’s health.1
There is growing evidence that children are increasingly disconnected from the natural world. Without direct 
experiences in nature, research findings suggest that children are missing opportunities to enhance their health 
and well-being, and to develop responsible long-term environmental behaviour

Evidence of disconnect :
...one of the greatest causes of the ecological crisis is the state of personal alienation from nature in which 
many [children] live.2 
In an increasingly urbanised world—with television, computers, and extracurricular activities competing for time—
fewer children have the opportunity to enjoy playing in nature.1, 2, 3, 4 Nature-deficit disorder1 describes the 
detrimental effects on humans as a result of this increased divide between children and nature. 
Today, kids are aware of the global threats to the environment, but their physical contact, their intimacy with 
nature, is fading.1 
A number of recent international surveys indicate that fewer children are experiencing nature directly, with the 
majority of children playing indoors more often than out.1, 5, 6, 7, 8 The surveys highlight that many young 
people are ‘glued to the virtual
world’ and are far removed from nature, lacking knowledge of biodiversity and awareness of its importance. They 
conclude that further effort is needed to make nature more available to children, and to inform and empower a 
future generation of environmental champions. 
The benefits of a childhood connection with nature 
Many studies show the positive links between direct experiences in nature and children’s mental, emotional and 
physical health and well-being. 3, 9, 10, 11 
The studies show that regular direct access to nature can: 
• Increase self-esteem and resilience against stress and adversity. 
• Improve concentration, learning, creativity, cognitive development, cooperation, flexibility and self-

awareness. 
• Prevent childhood obesity. 
Research has also shown that through positive experiences in nature, children will develop their love of nature and 
a foundation for the development of responsible environmental behaviour.4, 11 Studies of adults who 
demonstrate a commitment to protect the natural world suggest that childhood experience with nature plays a 
critical role in determining life attitudes, knowledge or behaviours regarding the environment.12, 13, 14 
Louv, R. 2005: Last Child in the Woods. Atlantic Books, London. 
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 .. when we 
talk about 
competence,
we are 
talking about 
intelligence 
in the 
broadest
sense, 
operative 
intelligence, 
knowing 
how rather 
than simply 
knowing 
what. For 
competence
implies 
action, 
changing the 
environment 
as well as 
adapting to 
the 
environment.
The 
competence of 
an infant by Dr 
Emmi Pikler
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Nov Dec Jan Feb
TLC End of  Year 
Party Thursday 4th 
4pm-6pm

TLC Closes 
Wednesday 24th 
December at 12:00pm

TLC Re-Opens 
Monday 5th of  
January - normal 
hours apply

PVC Meeting 
Thursday 13th of  
November 7.30pm

No PVC Meeting PVC Meeting 
Thursday 8th of  
January 7.30pm

TBC

PVC Meeting 
Thursday 12th of  
February 7.30pm

Dates for your diary

The inside of most classrooms 
are institutional, stiff, and 
unwelcoming
http://www.educationshift.net/2014/06/learning-habitats-and-educational.html

http://socialbaby.blogspot.co.nz/2007/04/richard-bowlby-stress-in-daycare.html
http://socialbaby.blogspot.co.nz/2007/04/richard-bowlby-stress-in-daycare.html

