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THE STATE OF 
EARLY 

CHILDHOOD 
EDUCATION

THE TEACHER SHORTAGE AFFECTS US TOO - 
AUCKLAND TEACHER SHORTAGE IS BECOMING A CRISIS

Primary and Intermediate Teachers are set to strike this month, 
and part of the reason is a teacher shortage. If you have seen 
articles in The Herald , or on the morning TV recently, you might 
also be aware that there is a severe teacher shortage in Early 
Childhood Education as well, particularly in Auckland. 

There are less teachers graduating. For example we know 
through the grapevine that whereas Auckland University’s 
Graduate Diploma ECE used to have around 120 students a 
year, this year, they only have 30. 

There are also teachers leaving the profession, due to stress and 
the cost of living. 

There are also teachers moving out of Auckland because of the 
cost of living. 

Personally, I also think that the lack of teachers choosing to 
study early childhood education, and choosing to leave the 
profession is in part a result of what has felt like unrelenting bad 
press around the extremely rare accidents, or teacher 
disciplinary proceedings , Which, while they might be great click 
bait for the news organisations, both preys on parent fears and 
insecurities, AND affect the perceptions of the profession. 

On top of all that, we have been swamped in legislative changes, 
an increasing compliance burden, changes to our curriculum 
AND there has been a funding freeze for 10 years, and what has 
been perceived as a devaluing, almost de-professionalisation, of 
the industry by the National government (e.g. the removal of 

the 100% qualified teacher commitment), Despite our hopes 
and pre-election pledges, Labour has done nothing so far for 
early childhood. 

How does this affect us at TLC? We, like other centre’s in 
Auckland, are having trouble recruiting new teachers. advertising 
on Seek gave us not one single suitable candidate. Advertising in 
the Education Gazette, gave us two possible candidates, but we 
were not able to actually employ either of them. 

I have asked Ania and Elena to perform an urgent wage review 
for our teachers, to make sure that TLC is competitive with the 
current market, primarily so that we can retain our awesome 
teachers, but also so we can attract new ones. 

TLC has not raised our fees and charges since July 2015 and at 
the time it was a small increase of between 1.05 and 3.24%. We 
had said that we would not increase our fees and charges until 
April 2019, however, the urgency to address our own teacher 
shortage at TLC means we may have to raise our fees and 
charges earlier. We will of course do this in consultation with 
the Parent Voice Committee, and with as much notice as we can 
reasonably achieve. 

In the meantime, we will be more rigorous in our invoicing and 
encouragement of timely payment. Your understanding and 
support in this would be greatly appreciated. 

https://www.nzherald.co.nz/nz/news/article.cfm?c_id=1&objectid=12150297
https://www.nzherald.co.nz/nz/news/article.cfm?c_id=1&objectid=12150297


CONSENT
The first reaction most people have when they see Madeline’s 
2017 photo with Santa is laughter. They find it simply hilarious to 
see her sitting on Santa’s big red couch with a wide gap between 
her and the man dressed in red. Both are smiling happily. Neither of 
them seem to think anything unusual about the situation captured 
in the photograph. But to the common observer, the photo is 
bizarre. Aren’t children supposed to 
be sitting on Santa’s lap, whispering 
their desires for presents to 
magically appear under the 
Christmas tree on 25 December? It 
is more common to see a small 
child or a baby screaming with fear 
on Santa’s lap, then to see a toddler 
and Santa smiling proudly, each in 
their own space. Both were happy, 
but not obviously engaged in any 
sort of dialogue. The moment was 
simply unusual. And it does take 
some explaining to the parent, 
grandparent, or friend unfamiliar 
with Magda Gerber and RIE. But 
here you are: fellow TLC parents. I 
want to use this example to help 
explain why I think the philosophy 
guiding the pedagogy at TLC is 
incredibly powerful and 
empowering, and perhaps 
particularly for our girls.

I went back to work when Madeline was just around 5 
months old. We didn’t necessarily know what we were getting 
ourselves into when we enrolled her at TLC. TLC and the teachers, 
or “Educarers,” have literally changed our lives and have given us so 
much more than a day care centre. 
While I understood the RIE philosophy from an intellectual 
perspective, there was surprisingly so much to learn about how to 
implement the philosophy into real life applications. Observing how 
the teachers spoke to the infants fascinated me. It made sense to 
treat infants like humans with agency, but actually talking to them, 
asking them questions, telling them the play-by-play of events on 
the changing table, etc. was all new to us, and took some getting 
used to. Observing my daughter, paying attention to how she was 
communicating with us took time, but time very well spent. We 
learned how to understand her before she had the verbal language 
to communicate. We learned how to listen. We relayed our learning 
back to her with our own voices. And she listened to us. Our 
parental instincts might have inspired us to adopt a similar 
philosophical approach, but TLC taught us how to practice this 
philosophy in the most compassionate and empowering ways. I 
reckon TLC helped us lay the foundation for when raging 
hormones, peer pressure, bullies, and inevitable heartaches will 
require mindful and compassionate communication; the building 
blocks are there, and will certainly come in handy throughout the 
rest of our lives. 
The other key point of RIE that I am grateful to have learned is 
around ‘free movement’. Enabling and allowing children to move 
freely teaches them to trust themselves. Learning how to trust the 
self has the potential to transform the many negative emotions that 

surface such as shame, fear, anger, and jealousy as well as the 
positive emotions such as joy, love, wonder, and excitement into 
acceptance. When we learn how to trust ourselves, we learn how 
to accept ourselves. Wouldn’t it be an amazing world if we raised 
our sons and daughters to look deeply into their emotional 
landscape so that they simply said “OK”? Whatever they feel is 

simply fine. They are fine. Good 
enough. And in no uncertain terms: 
loveable just as they are. They don’t 
have to be a “good girl”. They can 
just be who they are. And if they 
trust themselves, then they have 
nothing to be embarrassed about. 
They don’t have to please someone 
with a smile. They don’t have to 
touch a stranger and sit on their lap. 
They don’t have to give the 
extended family member a kiss. They 
just have to listen to their own 
voice, and honour it. Truthfully.
Linking mindful and respectful 
communication skills with the free 
movement practice is how we came 
to the Santa moment. It gave us joy 
to see our daughter handle the 
Santa spectacle. She was curious – I 
think mostly curious about the red 
couch than Santa himself – and she 
took the space she needed to feel 

safe on the couch. Importantly, Santa was an ally in this scenario. He 
had no agenda. He didn’t need her to sit on his lap. He was patient 
and willing to listen to her and honour her desire to simply sit on 
his couch. He never asked her what she wanted for Christmas. That 
wasn’t the point. The point, for her, was to observe and take in the 
moment. The smile on her face indicates to us that she was happy 
with how the events unfolded. 
As a parent, it gave me such pleasure to witness my daughter make 
decisions that felt right for her. There is no defiance or indignation 
when two people are listening to each other and trusting in 
themselves. It was a beautiful moment and made me proud of TLC 
and gave me hope that raising our sons and daughters with self 
confidence rooted in a deep sense of self trust has the potential to 
serve them throughout their lives and nurture sincere consent. 
While we are all aware, girls and boys have different obstacles to 
face when it comes to consent. But if we can raise our children to 
first of all pay attention to their own desires, and then to find 
respectful ways of acting on these desires, I think we could really 
make some positive changes in the wake of #metoo. Practicing 
effective communication and free movement à la RIE can help 
equip us to make this happen. Of course, this is not always easy 
(and sometimes not even an option)! As a TLC community, perhaps 
we can simply support each other to help one another in our 
families’ learning journeys, knowing that we all want to see our 
children thrive with care, compassion and confidence. 
Madeline was nearly three years old at the time, but she consented 
to the situation. Not me. Not Santa. Not the photographers. Just 
her. This was such a simple moment, with huge potential for social 
change. Thank you, TLC, for guiding us to get there.

BY ANNIE 



Language is a powerful thing! And it can most definitely push 
our buttons when children begin to explore our responses 
when they use certain words. Words that can elicit strong 
emotions and reactions from adults. Usually it begins with 
poos, wees and bottoms, leading to more explicit language 
with older children, as well as refusing a request or ‘talking 
back.’ 

Of course, we all want our children to speak kindly and use 
polite language, even if we don’t mind swearing ourselves, we 
at least, want them to know when it might be ok to use 
certain words and when it’s definitely not appropriate! How 
do we teach this? How do we stop children from using “bad” 
language? When setting boundaries with a toddler we might 
say “I won’t let you hit” while blocking the hit. With words, it 
gets a bit more complicated, we can’t really stop anyone from 
saying anything.

Our reactions can either give power to the words and keep 
them interesting by the response they create, or they can 
diffuse that power.

It’s important that we give our children information as they 
learn about the world around them. We can let them know 
how we feel when they use certain words, or that it might 
not be appropriate to use a specific word at grandma’s 
house. We do want to remain authentic and provide children 
with the information that they need. At the same time, we 
can remain neutral in how we share our feelings. If our 
response is emotional, it can make the words more 
interesting and children will continue to test this reaction 
that they have observed. Children have strong radars for 
emotions, they are primed for learning about our social 
world. 

A good starting point is to remember that this is a normal 
phase of development, as Janet Lansbury reminds us, 
“Trusting that it’s normal for this child 
at this moment is one of the first steps 
for us, so just as we approach the two-
year-old’s tantrums as healthy and 
normal for them, I would approach all 
this resistance and back-talking and 
kind of bossy behavior, defiance, 
bordering on rudeness, I guess you 

would say. All this language is normal. 
The challenge for us is to perceive it 
that way and then be able to take it in 
stride, not get caught up in it.”

The longer I work with children, both as a teacher and a 
parent, the more I understand that how I am is much more 
important than what I do. There is no simple recipe of the 
right thing to say, or a set of guidelines to follow. Children 
need us to be fully present and calm, it is through the 
relationship and our connection with them that we are able 
to help them find their own calmness. Setting boundaries 
when we are feeling calm and grounded provides security for 
children. It sends them the message that all is okay and the 
adults around them can handle all sorts of situations. It is 
particularly important with responding to children’s words, as 
I said earlier, because we can’t really stop them from saying 
what they want to say. By reacting calmly and giving them 
information “I don’t want you to use that word” or diffusing 
the power by acknowledging the words “you want to talk 
about poos and wees? Everybody does poos, do you know 
that fireman do poos too?”. This can actually be a great lead 
in to providing information relevant for toilet learning.

Testing the boundaries of what is acceptable is an important 
part of childhood, as children move through toddler-hood, 
the testing becomes more verbal than physical, But then the 
four-year-old is a little more complex. Still pretty obvious in 
the things they’re doing. For example, in this case, “I’m just not 
going to get in my car seat.” It’s coming out verbally rather 
than the two-year-old that just stops in their tracks and we 
have to move them through. There’s more mature language, 
and children learn how to use it to test us, to test our 
authority, and to assert themselves. 

I don’t always manage a calm neutral response, it’s not easy 
when you are conscious of other children listening and 
picking up the language, but I know when I remind myself 
that this is normal and succeed in being calm that this 
definitely helps minimise the likelihood of a power struggle. 

I highly recommend http://www.janetlansbury.com, the 
podcasts can be especially helpful.

WORDS GLORIOUS 
WORDS

BY ANIA 



When I first began at TLC I remembered feeling excited about 
being a part of the continuity of care process.  I read about it 
and I loved the idea in theory, but, was really excited about 
seeing it in practice.  In theory it sounds great!  The teacher, 
who ideally has been with a group of children since they were 
infants, has a strong, healthy, secure relationship with the 
children and their families.  Through this relationship and with 
the support of the whole team, begins the transition process to 
a different learning environment alongside the children.

Teachers and children move through the different environments 
as their age and developmental level dictates and the main 
changes the children experience is a change of environment, a 
new support teacher and a few new peers. They are not 
without their anchor (primary teacher) who guides and 
encourages them through all these changes. Therefore the 
transition should be smooth, seamless and a pleasure for the 
teachers, families and the children.

So was this what it was like for me and my group of 2yr olds?  I 
could honestly say it really was.  I understand that behind the 
scenes, a lot of work goes into each transition.  Spaces in each 
area need to be reviewed, staffing, teachers who are staying as 
anchors in each space, teachers who are moving on…..new 
children starting, arranging the next group of similar aged infants 
etc!  This is not an easy process.  Continuity of care is 
challenging, for the whole centre, but I believe it is really worth 
the commitment for the families and the children.

We began to plan for our move downstairs months before the 
visits even began.  We prepared our families for the transition 
with lots of informal conversations and then a formal meeting 
and tour of the downstairs space.  I really enjoyed how involved 
we all were in this process.  It felt like the teachers and families 
were partners in this journey and we all had the children’s well 
being as our priority.

Once the visits began, the children really lead the charge 
downstairs.  Every morning I was greeted with  “downstairs. 
downstairs?!” and every morning we would run through the 
plan together.  “Yes, we are going downstairs to visit Tamaki and 
the other children.  But first we are going to have morning tea 
or have nappy change etc….”  It was so heart warming to watch 

Benjie, Daniel, Lane, India, Angus and Isaac, lined up at the door 
ready to go, with just a simple, “time to go”.

Then off we went together.  Some of the children, stayed close 
for the first few minutes of being downstairs, others headed 
straight over to the resources to explore or hold on to.  Within 
a short time everyone was engaged in the environment, talking 
with Tamaki or playing alongside the older Kea children.  Of 
course, they all checked in quite often, as this was a vastly 
different environment to the upstairs space.

The amount of people coming and going through the Kea space, 
kept my group of toddlers in an almost constant state of awe 
for the first few weeks.  The morning drop off ’s became a bit of 
a busy time, which didn’t always set us up for the day. Not to 
mention the hustle and bustle of the bathroom and the noise 
and energy coming from the energetic Tui children.  It was quite 
an overwhelming experience somedays (for me too) and I was 
grateful that we had a smaller space to navigate. Because of this, 
I was there to observe the level of discomfort/anxiety each 
child may have been feeling at different times of the day.

This for me, is when Continuity of Care became the valuable, 
wonderful and integral process to ensuring this transition is 
supporting each child socially, emotionally and physically.  I know 
these children well, I can observe their facial expressions, body 
language and gauge when they need extra emotional support, 
social guidance or reassurance.  I can see when their ‘emotional 
tank’ needs refilling and I do this for them.

Being downstair’s with the children also helped me to look at 
the Kea space through a different lens and I began to reflect on 
how we could make this environment feel calmer and more like 
upstairs.  How can we make continuity of care also about the 
environment, not just about the people?  That’s when we began 
the process of opening up the walkway for the Tui children and 
their families.  This has been great!  It has meant we have given 
the Kea space back to the toddlers and brought our caregiving 
moments back to the treasured moments of togetherness that 
we need to have in group care.

So, am I still a fan of continuity of care in group care?

MOVING ON 
TOGETHER

CONTINUITY IN ACTION
BY JANINE BROOKER



Absolutely yes.  I believe more centres should prioritise this 
for their children and promote it as best practice for Early 
Childhood Education.  So, why don’t they?  Some of the 
challenges that I’ve heard is that it is more difficult for the 
teachers to do this.

There are teachers who have an age group that they feel the 
most comfortable working with.  If a teacher loves working 
with 3-5yr olds, then the thought of working with infants is 
too far out of their comfort zone.  Or the other way around.  
Some teachers find the idea of working with toddlers quite 
daunting and not a preference.  Therefore the whole centre 
is going to find Continuity of Care a challenge.  

There is also the concern that this prolonged relationship 
between the key teacher and the children, makes the forming 
of other relationships more difficult.  That the children have 
an exclusive, perhaps, unhealthy attachment to this one 
teacher.  In my experience, this is really dependent on the 
knowledge and responsiveness of the teacher and the 
understanding and respect of the teaching team.  The key 
teacher must view herself as  the “bridge to other 
relationships” (thank you Elena) and not see the children in a 
possessive way.  I have loved seeing my key children build 
strong relationships with Tamaki and the other Kea children.  
This has then given them the trust, security and confidence 
to venture into spaces with other children and teachers they 
didn’t know before.  It has been so satisfying and wonderful 
to watch these children flourish, learn and gain 
understanding about the wider world and themselves as 
people.  What a joy to have continued to be their partner in 
this journey.  What a privilege to be their guide through 
these stages of their growth and development and to 
continue to work with their parents as leaders in their 
children’s lives.  I have learned so much from this group and 

treasure the time we had to make this transition a calm and 
wonderful time for all of us.

MOVING ON TOGETHER -  
CONTINUITY IN ACTION  - CONTINUED



We don’t often get parenting wins, but today, I am 
going to celebrate! My daughter, Ivy who is 3 
years old, was sick today and we headed to see 
our doctor. She mentioned that Ivy would need 
to head to hospital to get a special blood test. She 
said I should take someone else with me, as she 
will need to be held down etc! Eek! The anxiety 
began to build.  We headed across town to our 
hospital, I tried hard to remain clam and cheerful. I 
didn’t mention the blood test. We waited in the 
room and I mentioned to Ivy that we would be 
seeing the nurse soon. We were called into the 
room and the nurse began to look at Ivy’s arm 
and searching for a vein. She instructed me to 
place one arm over Ivy’s shoulder and the other 
arm holding down her arm. She said that I would 
need to hold her body down as she took the 
blood. She then asked me to turn Ivy’s head away 
and distract her from what was about to happen. I 
began to panic.  I looked down at Ivy; she didn’t 
look scared but was wondering what was going 
on! I took a deep breath and stopped. I let go of 
Ivy’s body, looked at her in the eye and said, “Ivy, 
you are going to have a blood test. This nurse is going 
to put a needle in your arm and take some blood. She 
will then put a plaster on it. It may sting and hurt. It is 
important for you to keep your arm still while the 
blood is being taken. It won’t take long. I am here with 
you”. I could feel the nurse staring with an odd 
look at me!! Haha! I didn’t care. I held Ivy’s hand, 
she watched as the needle when inside her skin, 
her body shock slightly as she let out an, ouch! 
She was calm, relaxed and completely owned the 
moment! She was showered with praise, stamps 
and stickers from the nurse who was delighted by 
her brave patient. 

On the way home I had a little tear in my eye. My 
daughter had reminded me to trust and have faith 
in her as a capable human being that she is. She 
reminded me to always listen to my gut and what 
we know and practice as respectful parenting.  
What would have happened if I did distract her, 
pin her body down and not tell her what was 
going to happen to her own body? Our children 
are capable, competent and confident human 
beings. Through trust and respect, children have 
the resiliency to get through tricky situations.

By Amy

Miss Ivy

“The core of RIE®  is respecting 
children, based on Magda Gerber’s 
Educaring® approach. Taking the 
time to explain our actions, being 
slow and deliberate in our 
movements shows our respect and 
helps infants feel secure.” 
http://rie.org



“PLAY IS OFTEN TALKED ABOUT AS 
IF IT WERE A RELIEF FROM 

SERIOUS LEARNING. BUT FOR 
CHILDREN PLAY IS SERIOUS 

LEARNING. PLAY IS REALLY THE 
WORK OF CHILDHOOD.” –  FRED 

ROGERS



The other day I was at a café and saw an infant in a highchair 
with an IPhone, while the adults talked to each other. I 
wondered, how has it come to this?

I’m a Mum of a ten-year-old and I know so well the lure of 
technology for him and me too, of course. This article is not to 
demonize technology but to add some provocations and 
thoughtful considerations to this on-going ‘conversation’ about 
technology and young children, especially those under five.

Technology is a huge social and developmental experiment with 
our children and we truly don’t know the impact of screen time 
for young children. But more and more information is coming 
to light, here is some of it.

The negative impacts known so far:

Addiction centres in the brain. When long term ‘gamers’ 
are put into an MRI, their brain scans are very similar to those 
of heroin addicts; the addiction centres of the brain are 
activated. Being the mother of a ten-year old, I know the ‘pull’ of 
the devices and the games on children.

The games are often devised with psychology in mind, so that 
the dopamine (happy chemicals) are released in response to 
progressing or overcoming a challenge. Some of these app or 
game companies employ psychologists to make the games as 
addictive as possible, and while we as adults have some free 
choice in what we do, children don’t, they only know that it 
feels good and they are drawn to doing more of it, and often 
when it is stopped there is a complete meltdown.

This leads me on to instant gratification, emotional 
regulation, perseverance and resilience. In the work I 
have been doing over the last year, I have had leaders in some 
early childhood services discuss with me their concerns about 
the increasing number of children, who expect to be 
entertained, expect immediate results, have very little 
perseverance and/or resilience. 

A lot of time on technology leads them to expect - INSTANT: 
instant pictures/ music/ photos/ games, being entertained. This 
of course is the opposite of what we aim to achieve here at 
TLC, learning through play with others, social-emotional co-
regulation, learning about others, reading all the facial and vocal 
cues. Persevering with challenge, being resilient. All of these are 
things that latest brain research state as being crucial to a 
harmonious and happy life.

A perception of their competence in the real 
world, is so important as children develop the working 
theories about their abilities and develop their skill as a learner. 
This in turn, gets them ‘hooked’ into the practice, confidence, 
competence cycle. Briefly, the more you practice the more 
competent you become, the more confident you feel in your 
abilities and therefore the more likely you are to practice, and 
so on. This needs to be with real objects, the child’s own body 
being the first and most important one, which is why we 
advocate for free movement. Over time children learn how to 
move their bodies to achieve what they want and develop a 
sense of competence right from infancy. Being resilient when 
faced with a challenge, having a ‘growth mindset’ is a huge 
predictor of later success and happiness. This resilience is 
developed when children are given time, space, real resources 
and other people to problem solve with

TECHNOLOGY & 
YOUNG CHILDREN

WHAT WE KNOW
BY NIKKI GRAZIER



Social cues: Loving responsive relationships are crucial in 
helping young brains to wire in the most effective and 
integrated ways. The more screen time the less time in 
relationship. The less time spent on attachment and 
attunement, reading body, facial, verbal and non-verbal cues, for 
both the parent/ care giver and the child. As with a lot of the 
continual brain wiring it is cumulative, increasing exponentially 
therefore a large amount of time on screens has a lot of 
impact.

It is not only social cues, but also interoception, your ability to 
assess what is happening inside your own body in terms of 
sensations and feelings. The mindlessness of much screen time, 
greatly reduces awareness of what is happening inside and 
outside your body, and reduces a growing brain’s ability to 
make the crucial neural connections in the pre-frontal context 
in childhood.

Oral Communication: Children’s thinking and learning 
connects in with their oral communication skills, ie you need 
the words (a rich vocabulary) to ‘hang the concepts off ’. Every 
time a infant, toddler or young child is given a screen instead of 
human face-to-face interaction, the cumulative effect grows, on 
their language ability and therefore there thinking. I have 
teachers telling me that they have children arriving whose 
language development is about a year behind what they used to 

be. Speech language therapists have had a huge increase in 
referrals over the past few years. Oral language and phonemic 
awareness is also a huge predictor of later reading abilities. 
Vision – The neural connections between our eyes, our optic 
nerves and our brain develops most in the first three years of 
life. This is geared towards seeing three-dimensional objects to 
develop the binocular vision, depth perception. Screens are of 
course 2D. Too much screen time, especially for infants and 
toddlers then affects this development. There is also concern 
about the effects of blue light on developing eyes, however the 
research is yet to be done about this.

Gross motor and fine motor skills – as with much of 
the above, if young children are on screens they are not doing 
other things. This goes for the cumulative effects on their gross 
and fine motor development, their resourcefulness and 
creativity.

This article is not aimed at alarming parents, we all know how 
hard parenting can be at time, but informed choices are 
important. Our children are ‘digital’ natives, when many of us 
were not. They are growing up with technology as a very 
important part of their lives and their families lives. But the 
first 1000 days are critical for how the brain develops and time 
with real people and real things is what the brain research is 
telling us is most important.

TECHNOLOGY & YOUNG CHILDREN - CONTINUED

Anything wrong with these pictures? 
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I have recently been repairing a lot (we are talking hundreds of 
dollars worth) of the board books from our Weka room. Books 
being chewed instinctively fees wrong to me. I’m a bit of 
bibliophile and this bibliophagy offends me. So, I have been trying 
to educate myself about early literacy, and ask questions about 
our practice with this regard in our Weka room.

So Why Do Children Bite books? 

Infants And Toddlers Explore By Mouthing.  

Elena says that the biting of books happens particularly when 
children transition from Kākano to Weka. In Kākano the children 
have cloth books, so board books are a ‘new’ resource that they 
are investigating and getting used to.When a transition happens, 
teachers deliberately choose the more chewed, already damaged 
books, while new Weka children are getting used to this as a 
resource. 

I found a fascinating article by Liam Beveridge, ‘Chewing on Baby 
Books as a Form of Infant Literacy, Books Are for Biting. Liam 
proposes that chewing is a form of reading and of literacy 
appreciation. He points out that a definition of reading from 
the Oxford English Dictionary is “inspect and interpret the 
written or printed form of a language; understand sufficiently 
to do this”, but that children’s literature scholars have a 
broader definition, including interpreting pictures as well as 
words.

Elena is sceptical about the idea that infants and toddlers chew 
or bite the pages or books that they like the best, or spend 
more time with. The pages of books are rarely damaged by 
biting, it is always the corners, and it is the corners of pretty 
much every book.  

Yes, I accept that infants and toddlers explore the world is by 
mouthing everything. I just am not convinced that the infants 
choice to bite and chew books is ‘engaging’ with books, and not 
just because they feel good to bite and chew. Biting chunks out 
of books, rather than just mouthing them as a form of reading, or 
literacy? I’m not convinced. 

Teething 

Some of the book biting is because children are teething (and 
typically the bitten bits of the books are the corners). Elena says 
that when teachers notice this, then then we try to meet this 
need by: 

• offering the teething fish, 
• and reducing the numbers of board books that are put out, 
• and deliberately choosing the more chewed, already 

damaged books. 

So, What Is The Problem With Toddlers Biting 
Books?  

I feel instinctively that I want us to model valuing books, and 
‘letting’ children damage books by biting (or picking at or peeling, 
see below)  does not do this. 
1. However, did you see that ‘letting’ word? One of the drivers 

for us NOT having paint in the Weka room, is that we want 
a ‘Yes’ environment, and always having to say “no don't paint 
the window/wall/yourself/your friend” creates a negative 
dynamic. How do we strike the balance between wanting to 
have books in our environment for literacy, and yet not 
having to constantly intervene to stop them being bitten, or 
take books away from a child who is damaging it? 

2. So, we can reinforce new books with contact film, and book 
repair tape (as I have been repairing them) before offering 
them to the children, in order to make the books more 
robust and biting resistant. I have two possible issues with 
that, firstly is that it creates a negative experience for the 
biter, the edges are a bit sharper. I am trying to decide if that 
matters or not. Secondly, I wonder about the chemicals in 
contact film, and book repair tape. Are they BPA free? How 
likely is it that these plastics will get peeled or bitten off and 
ingested? 

3. Finally, hygiene. While we can put the teething fish into the 
dishwasher between biters. We cannot do that with the 
books. Elena says teachers do disinfect the books by using 
the pink spray and wiping them down. I’m just not sure I 
want children ingesting the pink spray either. 

Books Also Get Damaged By Children Picking 
At, And Peeling The Covers And Spines.  

Again I have some similar issues that this does not respect books. 
So, we are looking at other ways that we can meet this urge. 
Elena has been leaving the boxes that come with fruit and veg 
delivery as they have labels that children can pick at and peel. If 
you have any ideas of other ways we can meet this urge, or a toy 
or resource that meets this urge, please do let us know. 

So what DOES literacy look like for a toddler in our Weka 
room? 

EARLY LITERACY, 
ARE BOOKS FOR BITING?
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What Does It Look Like?

EARLY LITERACY IN THE WEKA ROOM

Our Curriculum Te Whāriki is based on a “socio-cultural approach to literacy .. which … sees literacy as 
including not only reading and writing, but also listening, talking, viewing, drawing and critiquing” (http://
www.ero.govt.nz/publications/literacy-in-early-childhood-services-teaching-and-learning/). 

In this article by ERO, there is the following table of early literacy behaviour:  

I don’t see anything there about providing books for toddlers to mouth and bite. So it comes back to whether 
you think Liam Beveridge is right and a toddler mouthing a book is a form of ‘literacy’. I can agree that a 
toddler turning pages, looking at pictures is engaging with a book, or at least the pictures in a book. BUT 
fundamentally, I would argue that biting the corners of the book, is NOT engaging with the content of the 
book and therefore a is NOT form of early literacy, IMO. 

Marie



Illness: Please do keep your child home if they 
are unwell. It can be helpful to check in with 
the doctor if they need to be away and how 
long for. We do have guidelines around 
infectious illnesses and early childhood centres 
but it’s always helpful to check with the GP. 
With diarrhea and vomiting our policy is 
48hours exclusion from group care from the 
last instance. Please help protect our 
community. What is a minor illness in one child 
can develop into something more serious in 
another.

Bags: Please include named clothing, at least 
two clean, full sets, of seasonally appropriate 
clothing. Even if your child is confidently using 
the bathroom, a couple of spare sets of 
underwear is still useful to provide. For 
children still in the process of toilet learning, at 
least four sets of named underwear and pants. 
Naming socks and shoes is helpful too.

TLC clothing: If your child comes home in 
spare TLC clothes if they do happen to run out, 
please wash and return to the centre.

Toys: Other than comfort toys for sleep (or 
security) please keep all precious toys at home. 
It’s preferable if all toys remain at home. If your 
child really wants to share something with their 
friends, then maybe they can show it and you 
can take with you before saying goodbye. We 
can always print photos if you can take a photo 
and email it to a teacher. If your child is 
struggling with the goodbye in the mornings 
please talk to the teachers, we are happy to 
work on strategies and solutions to make the 
process smoother.

Objects in bags: Downstairs children have access to their 
bags. Please ensure bags contain clothes and what your child 
might need for the day.

Please no: 

• Drink bottles
• Food
• Toys
• Small objects
• Medicines

We do have children with allergies so ask that no outside 
food is brought in to TLC. We offer the children water 
throughout the day so drink bottles are unnecessary and 
pose a difficulty in monitoring hygiene in the busy 
downstairs environment.

Please update your emergency contacts and contact 
details should they change by emailing Amy – 
TLCAdmin@thelearningcentre.co.nz

Please close all gates behind you when moving 
through the centre. We remind children that the gates are 
for adults to open and close. Please do not encourage 
children to climb and open gates themselves – as we don’t 
want them doing this when there isn’t an adult right there!

HOUSEKEEPING
SOME GENTLE REMINDERS
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Science is everywhere and cream brings it to you in a variety of experiments/recipes. Cream is an emulsion of 
water and fats through these three methods the structure of cream changes.

Put a small amount of cream in a jar and shake until the liquid and fat molecules seperate leaving a solid butter 
and butter milk( you can add marbles to jars to create extra friction.)

Put some cream,a little sugar and some frozen smashed berries in a zip lock bag.Get a larger zip lock bag add 
crushed ice and salt and close and shake until cream like.

Put oven on to 220

Put 4 cups of flour into a large bowl

Pour 300 mls of cream and soda water together 
into a jug

Mix the liquid and flour together in bowl to 
form soft dough and turn out onto floured 

board

Cut into 12 squares and bake 12ish minutes.

Scones

Fun With Food

Sian and Tatum

Butter

Ice Cream



“DO NOT KEEP CHILDREN TO 
THEIR STUDIES BY COMPULSION 

BUT BY PLAY.” – PLATO



UPCOMING SOCIAL 

 

21
MONDAY XMAS EVE- 
CLOSED ALL DAY
Normal hours on the Friday 21st 
December 2018

03
7.30 THURSDAY 3RD 
JAN
Normal hours on the 3rd. Charges 
will only apply on the 3rd & 4th of 
January for children who attend. 

Normal invoicing recommences 
from Monday the 7th of Jan.

TLC CLOSEDOWN

Dec END OF YEAR PARTY 
- 3.30 - 5.30 PM

If your child is a part day child, 
please arrive at the normal pick up 
time and sign-your child out.

Food available with - Neeti’s new 
venture - Stove Limited - delicious 
Indian cuisine. Please bring cash. 

Or, bring your own picnic. 

Tim Capper will be our DJ

"LET THE CHILD BE THE SCRIPTWRITER, 
THE DIRECTOR AND THE ACTOR IN HIS 

OWN PLAY."– MAGDA GERBER
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Dec

Jan



A good enough parent, is good enough.  
Caregivers must be excellent. 

Magda Gerber

The Learning Centre
96 Vermont Street, Ponsonby, Auckland, 1011

http:://thelearningcentre.co.nz
enquiries@thelearningcentre.co.nz


